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PROFESIJOS MOKYTOJY
ASMENINIS TOBULEJIMAS:
REALLJOS IR SIEKIAI

Anita Lanka

ANOTACIJA

Sio straipsnio tikslas — nurodyti salygas, batinas profesijos moky-
tojy profesiniam tobuléjimui, ir paskatinti kritiskai jvertinti esama
profesijos mokytojy kvalifikacijos kélimo situacijg atsizvelgiant
| $iuo metu vykstancius ugdymo teorijos ir praktikos pokycius.
Straipsnyje nagrinéjamos aktualios Latvijos profesijos mokytojy
profesinio tobuléjimo problemos. Visi pagrindiniai dokumentai,
susije su profesinio rengimo tobulinimu, pabréZia, kad mokytojy
rengimas yra svarbiausias veiksnys siekiant pagerinti profesinio
rengimo kokybe. Pedagoginiy darbuotojy kvalifikacijos tobu-
linimas ir saviSvieta yra svarbios mokytojo profesijos savybés, jy
teisé ir pareiga bei vienas i$ esminiy kriterijy vertinant mokymo
kokybe. Daug profesijos mokytojy kelia kvalifikacija dél teisinio
spaudimo, todél jy pozidris | mokymosi procesa ir turinj kartais
yra indiferentiskas. Profesijos mokytojy profesinio tobuléjimo
poreikiy, kaip naujos tikrovés, analizé turi bati apibrézta reflek-
tuojant ir jsivertinant profesines kompetencijas. Siuo metu, kai
pabréZiamas kokybinis mokymosi aspektas, svarbu vél skatinti
profesijos mokytojus dalyvauti kvalifikacijos kélimo kursuose.
Svarbiausias veiksnys siekiant pagerinti tolesnio profesijos moky-
tojy mokymosi lygj yra vidiné jy motyvacija ir mokymosi turinio
suvokimas. Sis veiksnys lemia ne tik mokymosi programos suda-
rymag ir kvalifikacijos kélimo organizavimg, bet ir tai, ko tikimasi i$
besimokanciyjy ir kaip ketinama vertinti Siuos mokymosi pasie-
kimus. Institucijos, organizuojancios kvalifikacijos kélimo kursus
profesijos mokytojams, susiduria su nauju isstkiu: jgyvendinti
naujas idéjas, atnaujinti zinias ir jgadzius numatant ir jvertinant
mokymosi rezultatus.

PAGRINDINES SAVOKOS:

profesijos  mokytojy  profesinis  augimas,  reflektavimas,
Jsivertinimas, ankstesnio mokymosi jvertinimas, mokymosi ir
mokymo poreikiai, savarankiskai inicijuotas ir savarankiskas
mokymasis, kompetencijomis grjstas mokymasis, mokymosi
rezultatai
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JVADAS

2005 m. Latvijos Respublikos Seimas patvirtino konceptualy dokumentg ,Latvijos plétros
modelis. Zmogus - svarbiausia’ aprasant] pagrindinius Latvijos isteklius - zmogaus Ziniy ir iSminties
potenciala. Tik sumanus ugdymo potencialo jgyvendinimas padeéty Latvijai pasiekti ekonomiskai
issivysciusiy saliy gyvenimo lygj. Remiantis $iuo dokumentu, 2007 m. buvo paruostas,Nacionali-
nis Latvijos plétros planas 2007-2013 metams"”. Sukdrus tokj modelj, intelektinis augimas ir auksto
lygio profesiniai gebéjimai Latvijai gali bati didelis iSbandymas, susijes su darbo jégos kokybe,
vertybiniy popieriy ir turto produktyvumu bei pazangiomis technologijomis. Pazangiy intelekti-
niy standarty bendruomené uztikrina vidinj ir isorinj nacionalinj sauguma.

I$ besivystancios visuomenés mes sparciai keiciameés j informacine visuomene. Vis aiskiau
suvokiame buatinybe pakelti Svietimo lygj ar visiskai jj pakeisti. Mokymasis visg gyvenimga yra ES
politikos Zmogiskyjy istekliy vystymo atzvilgiu kertinis akmuo. Sie pokyciai kelia didelj susiripi-
nimg teoriniu ir pedagoginiu edukologijos aspektais. Siuo metu mokinys ir jo poreikiai yra svar-
biausia Svietimo pasaulio veiklos dalis. Mokymosi proceso dalyvis — mokinys — privalo:

1. jgyti individualios veiklos jprociy;

2. pritaikyti jgytas zinias naujovems;

3. jgyti atsakomybes ir savarankiskumo;

4. i¥mokti bendradarbiauti;

5. suvokti batinybe mokytis visg gyvenima siekiant profesinio tobulumo.

1. PROFESIJOS MOKYTOJY SITUACIJOS LATVIJOJE APZVALGA

Profesinio rengimo sistema Latvijoje yra palyginti sudétinga: sunku suprasti profesijos
mokytojy mokymo ir tolimesnio ugdymo procesa, o profesinio rengimo administracinis pavaldu-
mas yra labai skirtingas.

1 lentelé. Profesinio rengimo jstaigy pasiskirstymas pagal pavalduma ir pedagogy skaiciy

Pavaldumas Mokykly skaicius % Pis;i?;i?gq %
Mokslo ir Svietimo ministerija 66 68,75 3615 71,89
Socialiniy reikaly ministerija 1 1,04 42 0,84
Kultaros ministerija 14 14,58 96,4 19,17
Vidaus reikaly ministerija 1 1,04 20 0,40
Savivaldybés mokymas 6 6,25 181 3,60
Privati mokykla 8 8,34 206 4,10
1$ viso: 96 100,00 5028 100,00

Svietimo jstaigy pavaldumas jvairioms institucijoms komplikuoja bendro profesinio ren-
gimo ir testinio pedagogy mokymosi sistema. Nors kai kuriuose jstatymuose ir nuostatose akcen-
tuojama mokytojy batinybé tobulintis, kol kas néra sukurta bendros visapusés ir viesos testiniy
profesijos mokytojy studijy sistemos.

Latvijoje susiduriama su profesijos mokytojy sengjimo problema. Beveik 12 % profesijos
mokytojy yra vyresni nei 60 mety, 57 % — vyresni nei 40 mety, vadinasi, jie privalo atnaujinti savo
dalykines ir didaktines kompetencijas. Tik kai kurie i jy yra motyvuoti tobulinti savo profesines
kompetencijas. Sudétinga pritraukti j profesinj rengima jauny mokytojy, kadangi atlyginimai néra
patrauklts. Mokytojy atlyginimus nustato Ministry kabineto 2000 m. vasario 15 d. paskelbtos
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nuostatos ir mokytojy atlyginimo reforma, kurig patvirtino Viyriausybé. Nuo 2002 m. rugséjo 1
d. maziausias ménesinis mokytojo atlyginimas (uZ vieng etatg) mokytojams, kuriy darbo stazas
— daugiau nei 10 mety, yra 130 laty (2000 m. buvo 97 laty). Vieng etatg sudaro 840 akademiniy
valandy per metus arba vidutiniskai 21 valanda per savaite. Per paskutinius dvejus metus buvo
sukurtas mokytojy atlyginimo kélimo mechanizmas, taciau vidutinis mokytojo atlyginimas yra
Zemas. Ménesiné alga gerai mokamose darbo vietose 2006 m. buvo 235 laty (su mokesciais); tai
neskatina naujy mokytojy ateiti j mokyklas.

Profesijos pedagogai, dirbantys profesinio rengimo institucijose, dazniausiai yra specialis-
tai, turintys tinkama profesinj vidurinj ar aukstajj konkrecios srities issilavinima. Dauguma jy neturi
specialaus pedagoginio issilavinimo (kurj patvirtinty diplomas). Pedagogai, dirbantys profesinio
rengimo jstaigose, dazniausiai turi dviejy tipy issilavinima: profesinés srities (aukstesnjjj ar profe-
sinj vidurinj) arba pedagoginj (aukstajj). Buting kvalifikacijg mokytojai gali pasiekti:

1. dalyvaudami aukstojo profesinio mokslo programoje, kuri patvirtina mokytojo kvalifika-
cijq, arba akademinéje edukologijos programoje, kuri suteikia bakalauro ar magistro laipsnj;

2. dalyvaudami profesinio tobuléjimo programose (mokytojy rengimo kursuose, kuriuos
sudaro maziausiai 320 kontaktiniy valandy; programose, kurios tesiasi maZiausiai vienus metus),
kurios suteikia sertifikata, pagal pavyzdj patvirtintg Mokslo ir Svietimo ministerijos, jei asmuo jgijo
vidurinj profesinj issilavinima (ar bendrajj vidurinj iSsilavinima ir meistro amatininko kvalifikacija,
kurig suteike Latvijos amaty rimai) ar aukstajj issilavinima ir dirba profesinio mokymo institucijoje
(tai taikoma tik profesinio dalyko mokytojams);

3. jgydami mokymui reikalingas Zinias ir gebéjimus savarankiskai, dalyvaudami kvalifika-
cijos kélimo kursuose, seminaruose, projektuose ir kitokioje mokymo jgudZius lavinancioje vei-
kloje.

Testinis pedagogy mokymasis ir savisvieta yra svarbios mokytojo profesijos savybés, jy
teisé ir pareiga bei vienas is esminiy kriterijy vertinant mokymo kokybe. Universitetai, savivaldybés
mokymo centrai, miesto ir rajono Svietimo administracijos bei mokytojy profesinés asociacijos
sitlo mokytojams jvairius kursus.

Svietimo ir mokslo ministerijos jkurtas Profesijos mokytojy sertifikavimo komitetas vertina
ir priima sprendimus dél profesinio tobulgjimo kursuose ar savarankisko mokymosi metu moky-
tojy jgyty Ziniy ir gebéjimuy, tikrina, ar jie atitinka Bazinj profesijos mokytojo ugdymo programos
modelj (patvirtintg Svietimo ir mokslo ministerijos potvarkiu Nr. 346, 2002 m. birzelio 3 d.,Dél
bazinio profesijos mokytojo rengimo programos modelio”).

Minétasis sertifikatas patvirtinamas remiantis Svietimo ir mokslo ministro potvarkiais Nr.
420 ,Del pavyzdinio sertifikato” ir Nr. 419 ,Dél profesijos mokytojy sertifikavimo sureguliavimo’,
paskelbtais 2002 m. liepos 26 d. Kadangi Profesinio rengimo jstatymas buvo pradétas vykdyti
2004 m. sausj, visi profesijos mokytojai dabar privalo jgyti pedagogine kvalifikacijg. Nuo 2004 m.
visi profesijos mokytojai privalo atitikti vieng i3 iy reikalavimuy:

1. turéti profesine kvalifikacijg ir pedagoginj parengima;

2. tureti profesine kvalifikacijg ir dalyvauti pedagoginiuose mokymuose;

3. turéti aukstojo mokslo pedagogine kvalifikacijg ar akademinj laipsnj ir pedagogine kva-
lifikacija.

Remiantis Svietimo jstatymu, Svietimo ir mokslo ministerija yra institucija, atsakinga uz
mokytojy rengimo ir kvalifikacijos tobulinimo koordinavima. Vienas i$ pagrindiniy veiksmuy, nuro-
dyty Svietimo plétros Baltojoje knygoje 2002-2005, skatinancioje kokybinj mokymosi aspekta, yra
gerinti mokytojy rengimo ir profesinio tobuléjimo sistema. Sj dokumentg paruosé Svietimo ir
mokslo ministerija, sieckdama uztikrinti profesinio rengimo kokybe atsizvelgiant j visuomenés ir
ekonomikos poreikius.

,Profesinio rengimo plétros programa 2003-2005 metams” yra dokumentas, grindZiantis
profesinio rengimo tobulinima. Si programa numato mokytojy rengima, kurio prioritetinis sie-
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kis gerinti profesinio rengimo kokybe apima ir profesijos mokytojy testinio mokymosi lygj. Nuo
2005 m. nuostatos buvo papildytos,Jsakymu dél profesijos mokytojy rengimo ir profesinio tobu-
l&jimo" (Ministry kabinetas, 2005 m. spalis), kuriame apibréZiamos jvairios kvalifikacijos, butinos
profesijos mokytojams, teikiantiems pagrindinj profesinj mokyma, Zemesnj ir aukstesnj vidurinj
profesinj mokyma ir kvalifikacijos kélimo bei profesinio tobuléjimo programas. Visi pedagoginiai
darbuotojai (profesijos mokytojai, mokyklos direktoriai, pavaduotojai, metodininkai, specialieji
pedagogai, socialiniai pedagogai, bibliotekininkai ir t. t) kas treji metai turety dalyvauti testinio
mokymo programose siekdami pagerinti savo profesine kvalifikacija. Jvairias kvalifikacijos tobuli-
nimo programas, kursus, seminarus, projektus ir kitas pedagogines priemones galima taikyti, jei
jas sudaro ne maziau kaip 36 kontaktinés valandos. Svietimo jstatymas teigia, kad mokytojas yra
atsakingas uZ savo profesinj tobuléjima. Mokytojai turi teise iSnaudoti 30 kalendoriniy dieny kas
treji metai iseidami mokamy atostogy profesinei kvalifikacijai kelti. Stebéti darbuotojy tobulgjima
yra profesinés mokyklos direktoriaus atsakomybé (ReferNet, 2005).

Jvairios organizacijos, tokios, kaip mokyklos tarybos, savivaldybés, profesinés asociacijos,
profesinio rengimo centrai, mokymo ir egzaminy centrai, universitetai, aukstojo mokslo institu-
cijos ir testinio profesinio rengimo centrai, teikia profesijos mokytojy kvalifikacijos tobulinimo
paslaugas.

Jstatymai stipriai paveiké mokytojy tobulinimasi: mokytojy apklausa patvirtino, kad
pagrindinis motyvas dalyvauti mokymo programoje yra dokumentuotas jgyto profesinio issilavi-
nimo patvirtinimas. Taciau si kelio atkarpa jau nueita — dabar buty naudinga i$ naujo apsvarstyti
kiekvieno pedagogo savarankiskai motyvuotg savisvieta atsizvelgiant j visg gyvenima trunkancio
mokymosi nuostatas.

2. REFLEKTAVIMAS: BUTINA SALYGA PROFESIJOS MOKYTOJY SAVARANKISKAM
MOKYMUISI IR PROFESINIAM AUGIMUI

Latvijoje profesijos mokytojy rengimas yra akademinio pobddZio — jtrauktas j universiteto
programas. Dazniausiai jis buvo labai grieztos struktaros, orientuotas j mokomajj dalyka. Mokymo
kokybés augimas glaudZiai susijes su mokiniy ir mokytojy (kursy organizatoriy) jsivertinimu ir
refleksija. Reflektavimas suteikia galimybe atrasti veiksmus, kurie padéty pagerinti mokymo(si)
kokybe. Siekdami optimizuoti kvalifikacijos kélimo programos turinj, kursy organizatoriai kasmet
sudaro struktdruoty interviu. Paprasyti apibudinti jvairias kvalifikacijos keélimo programos dalis,
profesijos mokytojai nurodé Svietimo teorijos ir profesiniy mokykly realios praktikos skirtumus.
Pokalbiy metu respondentai daznai pabrezé praktiskumo poreikj. Dauguma profesijos moky-
tojy apibudina tokius mokomuosius dalykus, kaip Svietimo filosofija ar sociologija, kaip per daug
abstrakcius ir mazai reikalingus jy profesiniam tobuléjimui, jie nemano, kad Sie dalykai padety
profesionaliau atlikti darbg. Respondentai nurodé praktinés pedagogikos dalykus (mokymosi stra-
tegijas, profesinio rengimo pedagogikq, pedagogine psichologijq) kaip aktualiausius. Verta pamastyti:
ar profesijos mokytojai yra pernelyg siaurai ir pragmatiskai orientuoti? Ar mes mokome pernelyg
abstrakciai, neapzvelgdami profesinio rengimo konteksto? Kaip pateikti bendryjy dalyky turinj,
kad jis atrodyty svarbesnis?

Diskutuojant apie edukacinius ir didaktinius jsitikinimus, bandoma atsakyti j klausima:
kaip moksliskai pagrjsti profesijos mokytojy kvalifikacijos kélima, bet tuo paciu metu padaryti jj
praktiSkesnj ir orientuotg j profesijos mokytojy poreikius? Edukologijos tyrimai suteikia pagrindg
pedagoginei praktikai. N. Gage (1978) teigé, kad mokytojai privalo iSmanyti mokymo technikas. Jie
privalo jgyti pedagogikos dalyko Ziniy ir jsisavinti mokymo taisykles. Profesijos mokytojy ugdymo
ir kvalifikacijos kélimo programos neabejotinai buvo sukurtos remiantis moksliniu pagrindu,
taciau i$ nukreipty j dalyka jos turi tapti nukreiptos j kompetencijas ir jgyti turinj, aktualy profesijos
mokytojams.
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Pagrindiné profesijos mokytojy profesinio tobuléjimo kryptis Siais laikais remiasi humanis-
tine mokslo paradigma. Humanistinis poZitris pabréZia, kad reiksmingas mokymasis vyksta tuomet,
kai mokinys suvokia, kad dalykas atitinka jo tikslus, kai mokinys mato, kad mokymasis padeda jam
siekti uZsibrézty rezultaty. Mokymasis turi bati vertingas asmeniniam tobuléjimui. Paties inicijuotas
mokymasis, kuriame dalyvauja visa mokinio asmenybé — ir jausmai, ir protas — trunka ilgiausiai ir
yra visa apimantis. Mokytojy rengimo tikslas — tobulinti asmenybe ir paremti savo, kaip mokytojo,
vaizdinj. Idealus mokytojas suprantamas kaip harmoninga asmenybé, gebanti analizuoti mokymo
situacijas ir sukurti savo strategijas priklausomai nuo situacijos skirtingiems individams ir grupémes.
Musy Svietimo kultaros islikimas priklauso nuo masy gebéjimo ugdyti mokytojus, kuriems pokytis
yra esminé gyvenimo savybe ir kurie geba padrasinti savo mokinius pasiruosti greitai kintanciam
pasauliui.

Per paskutinj desimtmetj moksliniuose edukologijos tyrimuose susidoméjimas mokinio ir
mokytojo reflektavimu nepaprastai iSaugo ir tapo esmine sgvoka diskutuojant apie mokytojo pro-
fesija.

Norint kalbéti apie kompetencijy tobulinima, pirmiausia batina jvertinti, kokias kompeten-
cijas mokytojas turi, kokie yra jo pranasumai, kuria kryptimi mokytojas eina ir kokig patirtj jgyja.
Batinybé ismokti kazka nauja ir taip jgyti kompetencijy yra milZiniskas vidinés motyvacijos ir vidinio
impulso ginti savo pozicija Saltinis. Tai — naujas i85Ukis profesijos mokytojams ir mokytojy vado-
vams.

Daugelis profesijos mokytojy kvalifikacijos kélimo kursy, kaip teigiama, yra grjsti refleksiniu
modeliu: jie padeda mokytojams analizuoti, diskutuoti, vertinti savo mokyma, turimas profesines
kompetencijas ir surasti tai, kas bdtina testiniam mokymui(si). Ar profesijos mokytojai turi reflek-
tavimui reikalingy Ziniy ir plataus pobtdZio gebéjimy? Kaip profesijos mokytojy vadovai skatina
savianalize ir jsivertinima? Viena is uzduociy profesinio rengimo kvalifikaciniy kursy organizatoriams
ir vadovams — sukurti jvadinj kursg, padésiantj profesijos mokytojui geriau analizuoti savo pedago-
gine praktikg ir prisiimti atsakomybe uz savo profesinj tobuléjima.

Norint paskatinti profesijos mokytojy motyvacija siekti tolesnio profesinio tobulgjimo, reikia
sukurti metoda, leisiant] jvertinti anksciau jgytas Zinias ir patirtj bei nustatyti mokymosi poreikius.

Vartodama sgvokg ankstesné patirtis, straipsnio autoré atskleidZia savo supratimg apie Zinias,
gebéjimus ir poZidrius, jgytus pasaulio pazinimo metu: atliekant kasdienio gyvenimo ir profesinées
veiklos veiksmus. Siuo metu mokymasis suvokiamas kaip aktyvus procesas, grjstas ankstesne ar
esama patirtimi, Ziniomis ir supratimu. Konstrukcinéje didaktikoje pabréZiama butinybée parodyti ir
jvertinti ankstesne patirtj, sumazinti priestarg tarp siuo metu turimos medZiagos ir naujos medzia-
gos, kuri bus iSmokta. Tai savo ruoZtu sukuria naujg pagrindg jgyti naujos patirties.

ISanalizavus teorinius 3altinius, paaiskéjo, kad sgvoka vertinimas néra aiski. Amerikos moks-
lininkai (Thompson 1991; Vesna, 2000 ir kt.) vertinimg suvokia kaip procesa, kurio metu vertinami
konkretts mokslo pasiekimai moksle, o jvertinimqg — kaip reflektavima. Taigi galima teigti, kad ver-
tinimas yra procesas, veiksmas, 0 jo metu gautas rezultatas — jvertinimas. Bet koks jvertinimas yra
pagrjstas apibréztais kriterijais arba stebéjimo metu gauta informacija.

Mokytojas visuomet privalo analizuoti ir jsivertinti, ar jo profesiné veikla atitinka profesijai
kompetencijai taikomus kriterijus. Reflektavimas yra visg gyvenimg trunkancio mokymosi ir varo-
mosios jégos pagrindas. Profesijos mokytojas, istyres save, pazymi naujas savo tobuléjimo gaires,
naujas savirealizacijos galimybes. Edukologas R. Alijevs (2005) teigia, kad refleksija yra mastantis pro-
tas, kuris gali sugrjzti j save, arba mastymas gali bati iSugdytas protauti, suvokti ir paZinti. Refleksijos
metu suvokiamos stipriausios asmenybés savybés, jsivertinamos kompetencijos ir nustatomos pro-
fesines veiklos tobulinimui batinos Zinios ir gebéjimai. Asmuo, gebantis reflektuoti, geba ir kritiskai
suvokti bei isanalizuoti mokslo teikiamas galimybes, konkreciy kursy turinj bei tikslingai ir motyvuo-
tai jsisavinti reikiamas, specialiai jam parinktas Zinias. Visa tai padeda profesijos mokytojams isvengti
tingaus vidinio neveiklumo ir nekritisko poZiGrio j siiloma mokymo turinj bei mokymosi metodus.
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3. PROFESIJOS MOKYTOJY PROFESINIO AUGIMO VERTINIMO SISTEMA

Ankstesnio mokymosi vertinimo sistemos kdrimas, vertinimo ir dokumentacijos metodo-
logijy jgyvendinimas yra dar viena veikla, pabrézianti vis didéjancig sgmoningo mokymosi svarba.
Tai, kg mokytojai iSmoksta formaliojo Svietimo institucijose, apima tik dalj ziniy ir gebéjimuy, kuriy
jiems reikia atliekant pedagogine veikla. Vertinimo vaidmuo ir funkcija yra labai svarbds renkantis
pagrindine metodologija.

Praeityje Svietimo tradicija teigé, kad iSsilavines Zmogus yra tas, kuris geba jgyti ir prisiminti
didelj kiekj ziniy, o dabar labiau vertinamas gebéjimas apdoroti informacijg ir sukurti naujas zinias.
Tokie jgudziai, kaip duomeny rinkimas ir analizé, Ziniy taikymas naujose situacijose, problemy
sprendimas ir savo protinés veiklos valdymas, yra aukstos kokybés mokymo ir mokymosi pagrin-
das. Kokybinis mokymosi aspektas lemia ne tik mokymosi programos sudaryma ir kvalifikacijos
kelimo kursy organizavimg, bet ir tai, kg besimokantieji tikisi iSmokti ir kaip Sie pasiekimai bus
vertinami. Kompetencijy pripazinimas, o ne kontrolé ar tikrinimas, privalo tapti profesijos moky-
tojy profesinio augimo priemone. Tradicinés mokymo programos, susijusios su sanaudomis,
pasirodé pernelyg nukreiptos j profesijos mokytojy kvalifikacijos kélimo paslaugy tiekéjus, o ne
besimokanciuosius, t. y. profesijos mokytojus. Taigi vyksta paradigminis akcento perkélimas nuo
mokymo j mokymasi ir mokinio inicijuotg bei j mokinj nukreipta mokymasi. Sis pokytis siejamas
su poreikiu sukurti konkretesnes ir tikslesnes mokymo programas bei pripazinimu, kad mokiniui
i$ tiesy daugiau naudos teikia efektyvesni ir jvairesni mokymosi bldai. Daug naudingy teksty ir
internetiniy $altiniy pateikia konkreciy pasitlymy dél mokymosi rezultaty surasymo. Edukologai
D. Gosling ir J. Moon (2001) aiskina, kaip svarbu suprasti skirtuma tarp tiksly ir mokymosi rezultaty.
Mokymosi rezultatai siejami su mokinio pasiekimais, o ne su mokytojo siekiais (iSreikstais apibré-
Ziant modulio ar kurso tikslus). Jie gali jgyti jvairias formas, bati plataus ar siauro pobldzio. Daznai
mokymosi rezultatai ir tikslai bei uzdaviniai suvokiami kaip vienas ir tas pats dalykas, sios sgvokos
vartojamos sinonimiskai. I3 tiesy tikslai yra susije su mokymu ir mokytojo ketinimais, © mokymosi
rezultatai — su mokymusi. Néra vienintelio teisingo bddo nustatyti mokymosi rezultatus. Aptar-
damas sgvoka mokymosi rezultatai, J. Moon (2002) aiskina, kad vienas i bady atskirti tikslus nuo
mokymosi rezultaty yra tai, kad tikslai nusako bendra modulio turinj, kryptj ir ketinimus sudarytojo
ir mokytojo pozidriu.

Profesijos mokytojy kvalifikacijos kélimo programy naujové — lankstesniy kursy, skirty
konkreciai temai ar moduliui, rengimas. Jie patvirtina tikslg sukurti naujg pedagogine aplinka, ska-
tinancia savarankiska profesijos mokytojy mokymasi, paremta individualaus profesijos mokytojo
poreikiais. Taciau ne visuomet aisku, ka turi zinoti ir gebéti mokytojai, baige kvalifikacijos kélimo
kursus, neaisku, kaip jvertinti ju pazanga. Viena i$ batiny salygy siekiant geresnés kvalifikacijos
kelimo programy kokybes yra aiskus supratimas, ka mokytojai turety iSmokti ir kaip mes galétume
tai iSmatuoti. Galbut dar didesniy sunkumy sukelia tai, kad triksta butiny priemoniy, metody ir
jgudziy, reikalingy nustatant ir vertinant mokymosi rezultatus. Mokymosi rezultatai ir jais parem-
tas metodas turi didele jtaka mokymo programos sudarymui, mokymui, mokymuisi, vertinimui ir
kokybés uztikrinimui.

1 paveiksle (parengtame pagal Stenstrém, Laine, 2006) parodytas kompleksinis profesijos
mokytojy kompetencijy vertinimo procesas. Jis apima pagrindinius plataus diapazono zZiniy, jgu-
dziy ir poziQriy, kuriuos profesijos mokytojai jgyja savo darbo ir savarankisko kvalifikacijos kélimo
metu, vertinimo ir pripazinimo komponentus. Profesinio rengimo konteksto integravimas j dau-
giamacio vertinimo aplinkos vienetus privercia ir sistemingai tobuléti mokytojy vadovus.

Mokymo programos sudarymo ir jgyvendinimo atzvilgiu mokymosi rezultatai yra profesijos
mokytojy ugdymo pokyciy centre. Jie Zenklina akcento perkelima nuo mokymo j mokymasi, nuo
tradicinio pozitrio (kai pagrindinis demesys tenka kurso organizatoriams) j poziurj, kurio centre yra
besimokantysis (profesijos mokytojas). | mokinj nukreiptas mokymas atkreipia démesj j mokymo,
mokymosi ir vertinimo santykj bei profesinio augimo formavimo, pateikimo ir jvertinimo esmines

91



92 PROFESINIS RENGIMAS: TYRIMAI IR REALIJOS 2009/17

~

R

N\

‘ \e}‘g refleksija (YN
O

e‘-)\ ~
Q‘°K R
( KU 7
\ /
\ 1/
1/

mokymosi profesiniam
rezultatai  tobuléjimui skirtas
vertinimas

<
[ 3
e g
2, S
=
o 5
~
< @/
(% )
.
3
ks
\
\

poreikiy /
analizé /

savarankiskas
mokymasis

\ bendrasis vertinimas /
, KU KU ,

1 pav. Daugiamatés vertinimo aplinkos profesijos mokytojy profesiniam augimui elementai
(KU — kokybés uztikrinimas)

sgsajas. Tradicinis poZidris | mokymo(si) vertinima yra paremtas pozityvistiniu poZidriu, siekianciu
objektyvumo savarankiskai renkant duomenis, kontroliuojant kintamuosius ir interpretuojant
duomenis naudojantis statistiniais metodais. Vis stipréja ugdymo specialisty nuostata, kad naujas
vertinimo supratimas remiasi platesnio diapazono kompetencijy iSmatavimu ir geriau pateikiama
informacija besimokantiesiems apie jy pazanga ir profesinius pasiekimus. Naujas i$3Ukis profesijos
mokytojy kvalifikacijos kélimo kursy organizatoriams — sukurti kompetencijomis grjstg mokymo
programa ir daugiamate mokymo ir vertinimo aplinkg profesijos mokytojy profesiniam augimui.

ISVADOS

Apzvelgus profesijos mokytojy profesinio augimo situacija Latvijoje, pastebimas didelis
skirtumas tarp profesinés pedagogikos aspiracijy, svietimo teorijy, naujy idéjy ir profesijos moky-
tojy kvalifikacijos kélimo praktikos. Profesijos mokytojy kvalifikacijos kélimo programy Latvijoje
analizeé atskleidé tokius trakumus, kuriuos reikéty istaisyti:

1. néra profesijos mokytojy profesinio tobuléjimo sistemos;

2. nesukurta neformaliojo ir savaiminio mokymosi vertinimo ir pripaZinimo teisiné bazé;

3. formalds reikalavimai, kuriuos apibréZia Profesinio mokymo jstatymas, skatina formaly
pozilrj ir Zema profesijos mokytojy motyvacija savisvietai;

4. nenustatyti kriterijai, kuriais remiantis buty galima vertinti ir pripaZinti kompetencijas,
jgytas pedagoginés praktikos ar kvalifikacijos kélimo kursy metu.

Siekiant sukurti ir jtvirtinti profesijos mokytojy profesinio augimo sistema, batina isnagri-
neéti ir atnaujinti esamas profesijos mokytojy kvalifikacijos kélimo programas. Vienas i$ profesijos
mokytojy profesinio tobuléjimo uzdaviniy — sukurti gilesne, holistine, kritiska patirtj, susijusig su
profesijos mokytojy kvalifikacijos kélimu, kuri geriau atspindéty mokytojy poreikius ir lGkescius
dinamiskoje profesinio rengimo aplinkoje.

Pokyciai Svietimo sistemoje ir visuomenéje iskelia naujus reikalavimus mokytojo profesijai.
Né viena pazangi profesinio rengimo sistema neislieka nesant nuolatinés mokytojy profesinés
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kvalifikacijos kélimo — kad ir kokia bUty pedagogy patirtis ar amzius. Dabar profesijos mokytojai ir
jy vadovai turi sukurti pozitrj j mokymasi, paremta bendradarbiavimu ir konstruktyvumu, be to,
tikimasi, kad jie bus konsultantai ir mokymosi vadybininkai, o ne vien informacijos teikéjai. Taigi
profesijos mokytojy kvalifikacijos kélimas yra esminis, ir jj reikia analizuoti bei aptarti atsizvelgiant
j profesijos mokytojy kompetencijy konteksta. Siuo atzvilgiu, siekiant profesijos mokytojy profe-
sinio augimo, kiekvienuose kvalifikacijos kélimo kursuose / modulyje batina kompetencijomis
grjsta mokymosi programa, nukreipta j konkrecius ir iSmatuojamus mokymosi rezultatus (kon-
krecias Zinias, gebéjimus, pozitrius ar jsitikinimus). Norédami savarankiskai ir savo iniciatyva kelti
kvalifikacija, profesijos mokytojai turéty analizuoti ir vertinti savo darbag, reflektuoti savo profesines
kompetencijas ir rasti tai, kas bdtina tolesniam mokymuisi. Viena is uzduociy profesinio rengimo
kvalifikaciniy kursy organizatoriams ir vadovams — sukurti jvadinj kursa, padeésiantj profesijos
mokytojui geriau analizuoti savo pedagogine praktika ir prisiimti atsakomybe uZ savo profesinj
tobuléjima. Tokio kurso tikslas baty sukurti daugiamate dialogu pagrjsta vertinimo aplinka.
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VET TEACHERS IN THE CONTEXT OF
PROFESSIONAL GROWTH: REALITY
AND ASPIRATIONS

Anita Lanka

ABSTRACT

The aim of the article is to indicate the preconditions for VET
teachers’ professional development and to provoke critical
evaluation of current situation in VET teachers'in-service train-
ing in the context of nowadays changes in educational theory
and practice. The article deals with actual problems in VET
teachers' professional growth in Latvia. All the key documents
for VET development stress teacher training as the priority
to improve the quality of VET. Continuing training and self-
education of educational staff is an important characteristic
of the teaching profession, its right and duty, and one of the
fundamental criteria for assessment of teacher quality. Many
VET teachers take part in continuing training because of law
pressure. That is why their attitude to learning process and con-
tent sometimes is indifferent. The analysis of VET teachers' pro-
fession development needs as a new reality have to be defined
through reflection and self-assessment of professional compe-
tencies. Nowadays, when the qualitative aspect of learning is
emphasised, it is necessary to reorganise the recruitment of VET
teachers in continuous learning courses. The most important
factor for improving the further education level of vocational
school teachers is their intrinsic motivation and awareness of
learning content. It brings to fundamental consequences not
only to curricula design and the ways in which in-service train-
ing is organised, but also to what learners are expected to learn
and how these desired outcomes are about to be assessed.
It is a new challenge for VET teacher in-service training course
providers to implement new ideas, to update their knowledge
and skills for designing and assessing learning outcomes.

KEYWORDS:

VET teachers professional growth, reflection, self-evaluation,
self-assessment, assessment of prior learning, learning and
training needs, self-initiated and self-directed learning,
competence-based learning, learning outcomes
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INTRODUCTION

In 2005 Saeima of the Republic of Latvia approved the conceptual document “Model
Development of Latvia. Man in Priority” about the main resource of Latvia, the potential of
people’s knowledge and wisdom. Only a skilful implementation of the educational potential
would help Latvia to attain the living standard of the economically developed countries some
day. On the basis of this document, “The Plan of the National Development of Latvia from 2007
until 2013"had been worked out in 2007. After having made such a model, intellectual growth
and high professional skills might be great challenges for Latvia concerning the quality of the
workforce, efficiency of equity and assets along with the advanced technology. Community of
advanced intellectual standard secures internal and external national safety.

Fast changes from the model of developing society we are changing into the society
of information. More and more we are aware of the necessity to raise our level of education or
change the level completely. Lifelong studies are considered as the cornerstone of EU policy in
the area of human resources development. These changes are a great concern in the theoreti-
cal and pedagogical aspect of pedagogy. At present a student with his needs is in a highlight
of all activities in the educational world. In the study process, the participant of learning is
obliged:

to get habits of individual performance;

- to apply the acquired knowledge to the innovations;

- to achieve senses of responsibility and self-sufficiency;

« to learn co-operate with;

- to encourage the necessity for lifelong studies, for professional perfection.

1. REVIEW ON VET TEACHER SITUATION IN LATVIA

Vocational educational system has a comparatively complex structure in Latvia. It is
rather difficult to perceive VET teachers'educational and further educational process. Vocational
educational administrative subordination is quite diverse.

Table 1. Distribution of the vocational educational establishments in relation to
subordination and the number of educationalists

The number of The number of

subordination schools % educationalists %
Ministry of Education and Science 66 68,75 3615 71,89
Ministry of Welfare 1 1,04 42 0,84
Ministry of Culture 14 14,58 96,4 19,17
Ministry of Interior 1 1,04 20 0,40
Local Goverment Education 6 6,25 181 3,60
Private school 8 8,34 206 4,10
Total: 96 100,00 5028 100,00

Subordination of the educational establishments to various institutions complicates the
development of a unified vocational educational and further study system for educationalists.
In a number of laws and regulations, however, the emphasis is put on the necessity for teachers
to perfect themselves. There has not been made any unified comprehensive and public funded
system of further education for vocational establishment teachers yet.
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There is a problem of aging of VET teachers in Latvia. Almost 12 % of VET teachers are
more than 60 years old; 57% are more than 40 years old. It means that they have to update their
professional and pedagogical competencies. Only some of them are motivated to develop their
professional competencies. It is difficult to involve a young teacher in VET because the salaries are
not attractive to them. Teachers'salaries are determined by Cabinet of Ministry regulations of 15
February 2000 and the Teachers'salary reform approved by the government. As of 1 September
2002, the lowest monthly teacher’s salary (per full-time post) for teachers having work experi-
ence of over 10 years is 130 LVL (97 LVL in 2000). One full-time post is equivalent to 840 teaching
hours per year, or an average of 21 hours per week. During the last two years a mechanism has
been developed to raise teachers’salaries; however, the average teacher’s wage is low. In 2006 a
monthly wage was 235 LVL (before taxes) of those gainfully employed; it does not encourage the
arrival of new teachers at schools.

The vocational pedagogues working in vocational education and training institutions
traditionally are mainly specialists with the appropriate secondary special or higher education in
the vocational field. Most of them do not have a specific pedagogical (diploma) education. The
pedagogical personnel in vocational education establishments mainly has two types of educa-
tion: in vocational field (higher or secondary vocational) or in pedagogy (higher). Qualification
necessary for teachers can be acquired through:

« a higher vocational education programme that confers a qualification of “teacher”, or an
academic programme of studies in education that confers a bachelor’s or master's degree;

- professional development programmes (teacher training courses including at least 320
contact hours, programmes lasting at least one year), that confer a certificate that follows a tem-
plate approved by the Ministry of Education and Science, if a person has acquired vocational sec-
ondary education (or general upper secondary education and a master craftsman’s qualification
granted by the Latvian Chamber of Crafts), or has acquired higher education and is employed by
a vocational education institution (this applies only to vocational subject teachers);

- acquirement of teaching knowledge and skills via self-learning, continuing education
courses, seminars, projects and other teaching skills development activities.

Continuing training and self-education of educational staff is an important characteristic
of the teaching profession, its right and duty, and one of the fundamental criteria for assessment
of teacher quality. Different courses for teachers are offered by universities, local government
training centres, city and regional education administrations and teachers' professional associa-
tions.

The Vocational Education Teacher Certification Committee instated by the Minister for
Education and Science evaluates and takes decisions concerning the compliance of knowledge
and skills acquired by teachers through professional development courses or through self-learn-
ing to the Model Basic Vocational Education Teacher Training Programme (authorised by Ministry
of Education and Science Decree No. 346 of 3 June 2002 “Concerning the Model Basic Vocational
Teacher Training Programme”).

Conferral of the above-mentioned certificate is regulated by the Decrees of the Minister
of Education and Science No. 420 “Concerning the Model Certificate” and No. 419 "Concerning
the regulation for certification of vocational education teachers” of 26 July 2002. Since the Law
on Vocational Education was implemented in January 2004, all VET teachers are now required
to gain a pedagogical qualification. Since 2004, all VET teachers must be in one of the following
situations:

- have a vocational qualification and pedagogical training;

- have a vocational qualification and participating in pedagogical training;

+ have a higher pedagogical qualification or an academic degree and a pedagogical quali-
fication.
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According to the Law on Education, the Ministry of Education and Science is the institu-
tion responsible for co-ordination of teachers’ training and continuing education. Improving
teacher training and professional development system is one of the main action points in the
White Paper on the Development of Education in 2002/2005 developed qualitative aspect of
learning. Itis created by the Ministry of Education and Science, aimed at ensuring the quality of
vocational training according to the needs of society and economy.

The vocational education development programme 2003/2005 is the key document for
VET development. The programme includes teacher training where the priority to improve the
quality of VET includes improving the further education level of vocational school teachers.
Regulations have gone further since 2005, where Order of VET teachers’ education and pro-
fessional development (Cabinet of Ministers, October 2005) covers the different qualifications
required by VET teachers who provide basic vocational education, lower and upper secondary
vocational education and continuing vocational and professional development programmes.
All pedagogical staff (VET teachers, school director, deputy directors, methodologists, inter-
est education teachers, social pedagogue, librarian etc.) should participate in further training
to improve their professional qualification every 3 years. Different continuing education pro-
grammes, courses, seminars, projects and other pedagogical tools could be used as long as
they are not less than 36 contact hours in total. The Law on Education states that a teacher is
responsible for his/her professional development. Teachers have the right to use 30 calendar
days every 3 years for professional development as a paid training leave. It is the responsibility
of the Director of a VET school to monitor their staff development (ReferNet, 2005).

Various organisations provide continuing training for VET teachers including school
boards, municipalities, professional associations, the vocational education centre, the teaching
and examination centres, universities and higher education institutions as well as continuing
vocational training centres.

That is defined by the strength of the law in the teacher’s educational process. The
teachers’ opinion poll testified that the basic motive, why they had been involving into the
course program, is documental attestation of obtained pedagogical education. That leg of
distance has been finished with. Now it would be useful to think over every educationalist’s
self-motivated and self-directed perfection in the context of lifelong learning.

2. REFLECTION AS PRECONDITION FOR VET TEACHER SELF-INITIATED LEARNING
AND PROFESSIONAL GROWTH

In Latvia the VET teacher education is very academic in nature, as it was incorporated into
universities. Mainly it was very strictly structured and subject-oriented. Development of quality of
education is strongly connected with self-evaluation and reflection of students and teachers (course
providers). Reflection gives a systematic possibility to detect actions to improve quality. In order to
optimize the in-service programme design, the structured interview is composed by course pro-
vider (Riga Technical University Humanitarian Institute) every year. When asked to react to the vari-
ous components of in-service training programme, VET teachers revealed the discrepancy between
educational theory and the realities of VET school practice. During the interview respondents tended
to stress the need for more practical components of subject matter. The majority of VET teachers
characterise such subjects as “Philosophy of Education’,"Sociology”as too abstract and less relevant
for their professional development. They do not feel that it could help them to be more professional
in their teaching. Respondents identified the subjects of practical pedagogy (“Strategies of Learning’,
"VET Pedagogy, "Pedagogical Psychology”) as the most relevant. It is a matter for reflection: Are the
VET teachers too narrowly and pragmatically oriented? it is our teaching too abstract and without
VET context? How should the content of general subjects be presented to feel it more relevant?
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The discussions about educational and didactical believes try to answer the question
how to build the VET teacher in-service education on scientific basis and simultaneously make
it more practical and VET teachers™ needs-oriented. The educational research provides us with
the basis for pedagogical practice. The key contributor to this topic is Gage. According to Gage
(Gage, 1978), teachers should learn about the techniques of teaching. They should know the
pedagogic subject matter knowledge and teaching rules. No doubt, that VET teacher educa-
tion and in-service training curriculum has been developed on the scientific foundation, but it
has to be changed from subject oriented to competence oriented and VET teacher - centred
content.

Nowadays one of the trends in VET teacher professional perfection is based on a
humanistic paradigm of education. The humanistic approach emphasises that significant
learning takes place when the subject matter is perceived by the learner as having relevance
to his own purposes, when a student sees his learning as relevant to the achievement of his
or her desired objectives. It has to be worthy for personal development. Self-initiated learn-
ing which involves the whole person of the learner - feelings as well as intellect - is the most
lasting and pervasive. The goal of teacher education is to develop the personality and support
his image of himself as a teacher. An ideal teacher is seen as a harmonious personality who is
able to analyze teaching situations and develop his own personal situation dependent strate-
gies for different individuals and groups. The survival of our educational culture depends on
our ability to develop teachers for whom change is a central feature of life and who have the
ability to encourage their students to be ready for rapidly changing world.

During last decade, the interest in learner and teacher reflection has grown massively
in education research and has become a key concept in discussions about teachers™ profes-
sion.

In order to discuss the perfection of competencies, one has to appreciate what sort of
competence do | myself as a teacher have, what are my strengths, in which area shall | pur-
sue more, what experience shall | get. The necessity to learn something else for professional
competence is a huge source of inner motivation and inner drive of self-assertion of gaining
momentum. That is a new challenge for the teachers of vocational education and teacher
trainers as well.

Many VET teacher in-service education courses claim to be based upon a reflective
model: helping teachers to analyse, discuss, evaluate their own teaching, their professional
competencies and find out the necessary for further education/training. Do the VET teachers
have necessary knowledge and wide spectrum skills for reflection? How do VET teacher train-
ers foster self-reflection and self-evaluation? Creating and implementation the introduction
course that helps VET teacher to become more analytic about their pedagogic practice and
take charge of their own professional development is a task for VET in-service providers and
educators.

In order to encourage VET teachers motivation for further professional perfection, there
is a need for methodology as a means of appreciation of knowledge and experience that has
been gained in the previous period, as well as methodology for diagnosing the current learn-
ing necessities.

The author of the article concerning the concept “the previous experience” demon-
strates her comprehension about the knowledge, ability and attitude that has been obtained
in the process of the cognition of the world during the author’s lifetime activities and in the
process of professional activities. Nowadays the study process is understood as an active pro-
cess which is based on the previous or present-day experience, their knowledge and compre-
hension. In the constructive didactics, the necessity to actualize and appreciate the previous
experience and to aggravate the contradiction between the existing now and new material to



PROFESINIS RENGIMAS: TYRIMAL IR REALIJOS 2009/17

be learned is stressed. That in turn makes a new background for making a new experience.

Having conducted the analysis of theoretical sources it turned out that the concept
"assessment” comprehension is not unequivocal. In the comprehension of American scien-
tists (Thompson, 1991; Vesna, 2000; and others) “assessment”is a process that “assesses” real
achievements in learning, whereas the "evaluation”is perceived as the assessment, reflection.
Consequently, it might be acknowledged that "evaluation” is a process, action, a result of
which is assessment. Any assessment is based on the defined criteria measurements or in the
process of observation would get information.

A teacher should always make self-analysis and self-assessment of his professional
activity corresponding to the developed criteria of the professional competence. Reflection is
a basis for a lifetime learning and momentum. Having researched himself, a VET teacher marks
new guidelines to his perfection, new self-realization possibilities. Educationalist R.Alijevs con-
siders the reflection as a meditating reason which can resort to oneself or like thinking could
be elevated up to the reasoning, apprehension, and cognition and to the self-cognitive power
subject (Alijevs, 2005). The strongest parts of the personality are to be conscious through
the reflection; the competencies are appraised as necessary as knowledge and skills for the
perfection of one’s professional activity. A person who is in the possession of reflection skills is
critically able to perceive and analyze offerings of the educational possibilities, the contents of
a particular course, as well purposefully and in the way of motivation to master the necessary
knowledge exactly chosen for him. All this averts VET teachers from inert and sluggish idleness
and non critical attitude concerning both the proposed contents and learning methods.

3. EVALUATION AND ASSESSMENT SYSTEM FOR VET TEACHER
PROFESSIONAL GROWTH

Development of the assessment system and implementation of assessment and docu-
mentation methodologies of prior learning are further activities underlining the increasing
importance of self-initiated learning. What VET teachers learn in formal education covers only
some needed knowledge and skills they need in real pedagogic practice. The role and function
of assessment is crucial to basic methodological choices.

Whereas in our past education tradition we believed that an educated person was the
one who was able to acquire and recall large amount of knowledge, we now appreciate idea
that it is more valuable to be able to process information and create new knowledge. Such skills
as gathering and analysing data, applying knowledge in new situations, solving problems, and
regulating our own intellectual processes are in the centre of high quality education and learning.
When the qualitative aspect of learning is emphasised, it has fundamental consequences not
only for curricula design and the ways in which in-service education and training is organised, but
also for what learners are expected to learn and how these desired achievements are about to be
assessed. Recognition of competencies have to become tools for VET teacher professional growth
rather than those of control and inspection. The traditional input-related curriculum has proved
to be too focused on the VET teacher in-service provider instead of the learner/VET teacher.
Consequently, there is a paradigm shift moving the emphasis from teaching to learning and to
accept student-initiated and student-centred learning. This change has been associated with a
need for a more concrete and detailed curriculum design, and an acknowledgement that more
effective and varied learning styles do benefit the learner. There are many useful texts and web
sources that provide detailed advice on the process of writing learning outcomes. Educationalists
D. Gosling and J. Moon (2001) explaine how it is important to understand the difference between
aims and learning outcomes. Learning outcomes are concerned with the achievements of the
learner rather than the intentions of the teacher (expressed in the aims of a module or course).
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They can take many forms and can be broad or narrow in nature. There is often some confu-
sion between learning outcomes and aims and objectives and certainly many regard learn-
ing outcomes and objectives as the same thing and use the terms synonymously. Aims are
concerned with teaching and the teacher’s intentions whilst learning outcomes are con-
cerned with learning. There is no absolutely correct way of writing learning outcomes. Moon
J.(2002) reflects on concept,learning outcomes” and explained that one way to distinguish
aims from learning outcomes is that aims indicate the general content, direction and inten-
tions behind the module from the designer/teacher viewpoint.

An innovation in VET teacher in-service education and training is the provision of
special topic or module oriented courses which will now be offered in a more flexible way. It
supports the aim of creating new pedagogical environment that promotes VET teachers’self-
directed learning based on the needs of individual VET teacher. However, it is not always clear
what teachers should know and be able to do after in-service education and training, how to
assess their progress. One of the preconditions for better in-service training quality is a clear
understanding of what teachers should learn and how we can measure it. Perhaps a more
challenging aspect of this new approach is the lack of necessary tools/methods and skills
for designing and assessing learning outcomes. Learning outcomes and “outcomes-based
approaches” have a strong impact on curriculum design, teaching, learning and assessment,
as well as quality assurance.

The Figure 1(adopted and adapted from Stenstrém & Laine, 2006) illustrates the complex-
ity of VET teacher competencies assessment. It covers the main components of the process
of assessing and recognising a wide range of knowledge, skills and attitude, which VET teach-
ers develop throughout their work experience, self-directed in-service training and learning.
The integration of VET context within all units of multidimensional assessment environment
leads to the necessity for systematic further professional perfection of teacher trainers as
well.
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Fig. 1. Elements of multidimensional assessment environment for VET teacher
professional growth (QA - quality assurance)
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In terms of curriculum design and development, learning outcomes are at the forefront
of VET teacher educational and training change. They represent an adjustment in emphasis
from teaching to learning, from the traditional course provider-centred viewpoint to a student
(VET teacher) -centred approach. Student-centred learning produces a focus on the teaching —
learning — assessment relationship and the fundamental links between the design, delivery and
measurement of professional growth. The traditional perspective on educational assessment is
based on the positivist view that aims at objectivity through independent data collection, control
of variables, and interpretation of data using statistical methods. There is a growing consensus
among the education specialists that new understanding of assessment is to measure a broader
range of competencies and to give individual learner better information about his or her progress
and professional achievement. It is a new challange for VET teacher training providers to develop
the competence based curriculum and the multidimensional learning and assessment environ-
ment for VET teacher professional growth.

CONCLUSIONS

The overview of the situation in Latvia of VET teachers’ professional growth reveals the
gap between aspirations, educational theories, and new ideas in VET pedagogy and VET teacher
in-service training practice. The analysis of VET teacher in-service training and education in Latvia
shows the following weak points that could be improved:

- the lack of system of VET teacher professional development;

+ no legislative base for assessment and recognition of non-formal and informal learning;

- formal demands defined by the Law on Vocational Education initiate formal attitude and
low VET teachers® motivation for self-initiated learning;

- the lack of criteria how to evaluate, to assess and recognize the competencies acquired
during pedagogical practice or in-service education and training.

To develop and implement the system for VET teacher professional growth, the current
VET teachers’ in-service training and education programmes have to be analysed and updated.
One of the objectives of VET teacher professional growth is to create deeper, holistic and critical
VET teacher in-service learning and training experiences that would better reflect the demands
and expectations of teachers in a dynamic vocational education environment.

Changes in education and in society forward new demands on teaching profession. No
advanced VET education system can survive without continuous upgrading of teachers profes-
sional competencies, regardless of their experience and their age. Nowadays VET teachers and
trainers are asked to develop more collaborative and constructive approaches to learning and
expected to be facilitators and learning managers rather than transformation of information. VET
teachers’ in-service education and training is, therefore, essential and needs to be analysed and
discussed in the context of VET teacher competencies. In this regard, competency based cur-
riculum with concrete and measurable learning outcomes (specific knowledge, skills, attitudes or
believes) in every in-service course/module is one of the prerequisites for supporting VET teacher
professional growth.

To promote the VET teachers' self-initiated and self-directed in-service learning, the teach-
ers have to analyze and evaluate their own teaching, to reflect on their professional competencies
and find out the necessary for further education and training. Creating and implementing the
introduction course that helps VET teacher to become more analytic about their pedagogic prac-
tice and take charge of their own professional development is a task for VET teachers’ in-service
education and training providers. The intention of such a course is to generate a multidimensional
dialogic assessment environment.
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