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SANTRAUKA

Straipsnyje analizuojama institucinio universitetiniy studijy ko-
kybés vertinimo sistema, pagrindziami jos funkciniai, morfo-
loginiai ir procesiniai parametrai. Pateikiama sistemos sam-
prata ir aptariamas sistemy klasifikavimas. Apibudinamos uni-
versitetiniy studijy kokybés vertinimo sistemos informavimo,
atskaitomybés, tobulinimo ir palyginamumo funkcijos. Anali-
zuojant Sios sistemos morfologinius parametrus, aptariamos
vertinangioji ir vertinamoji posistemés. Sitlomi vertinimo sis-
temos etapai, apimantys procesinius parametrus. Tiriama uni-
versitetiniy studijy kokybés vertinimo sistemos funkcionavi-
mo aplinka.

PAGRINDINIY SAVOKY APIBREZIMAI

* Funkciniai parametrai — sistemos paskirtj, jos tikslus nusa-
kantys ypatumai.

» Morfologiniai parametrai— sistemos sandarg apibudinantys
ypatumai, apimantys jos sudétinius elementus.

* Procesinial parametrai— sistemos procesy eiliSkuma nusa-
kantys ypatumai.

» Sistema— objektas, kurj sudaro du ar daugiau sudétiniy ele-
menty, susiety tarpusavyje tam tikro pobidzio rysiais.

» Universitetiniy studijy kokybé — salygu, suteikiamy asmens
saviugdai universitete plétoti ir kvalifikacijai jgyti, atitikimas api-
bréztiems reikalavimams (poreikiams).

» Vertinimas - tikslingas informacijos rinkimas, jos analizé, in-
terpretavimas ir apibendrinimas siekiant priimti sprendima.

[VADAS

Iki 2010 m. uzsibrézta sukurti vieninga Europos auks-
tojo mokslo erdve. Siekiant $io tikslo, universitetuose
batina iSplétoti studijy kokybés vertinimo ir tobulinimo
sistema. Graco deklaracijoje (2003) nurodoma, kad uni-
versitetai privalo atlikti vidinj savo veikly vertinima, Ber-
geno komunikate (2005) akcentuojama, kad kokybés
tobulinimas turéty bati sistemingas, pagal apibréztus
procesus, suderintus su iSorinio kokybés uztikrinimo
proceduromis.

Tokie siekiai aktualus ir Lietuvoje. Su studijy koky-
bés vertinimu susijusios problemos ir jy sprendimo gali-

PARAMETERS OF HIGHER
EDUCATION QUALITY
ASSESSMENT SYSTEM
AT UNIVERSITIES

ABSTRACT

The article analyses the system of institutional quality assessment at
universities and lays foundation to its functional, morphological and
processual parameters. It also presents the concept of the system
and discusses the distribution of systems into groups, defines
information, accountability, improvement and benchmarking functions
of higher education quality assessment system at universities. The
discussion of morphological parameters of this system presents the
assessing sub-system and the assessed sub-system. It also presents
the functional environment of the quality assessment system at
universities.

DEFINITIONS OF KEY WORDS

» Functional parameters — peculiarities which describe the purpose
of the system and its objectives.

» Morphological parameters — peculiarities which describe the
composition of the system and define its constituent elements.

 Process parameters — peculiarities which describe the order of
priority of the processes, proceeding in the system.

» Systemn — an object which consists of two or more constituent
elements interrelated by certain links.

* Higher education quality at universities — conformance of oppor-
tunities provided to person’s self-development and qualification
acquisition at the university to the stated requirements (needs).

» Assessment — purposeful collection of information, its analysis,
interpretation and generalisation, seeking to make a decision.

INTRODUCTION

The aim to create a common European higher education area
up to 2010 calls for expanding the system of higher education
quality assessment and development at universities. Gratz
Declaration (2003) emphasises the necessity for universities to
perform internal assessment of its activities. Bergen Commu-
niqué (2005) highlights that quality development should be
performed in a systematic way, according to the defined proc-
esses, cohered with external quality assurance procedures.
Such aspirations are relevant in Lithuania as well. Prob-
lems related with higher education quality assessment and their
solution possibilities are reflected in the Education Guidelines
for 2003-2012, which are relevant for the whole system of edu-
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mybeés atsispindi ir Svietimo gairése 2003-2012 me-
tams, kur kalbama apie visg Svietimo sistema, todél Sia-
me dokumente iSkeltos problemos svarbios ir aukstojo
mokslo sektoriui. Gia teigiama, kad ,8iuo metu Lietuva
dar neturi patikimos Svietimo kokybés vertinimo siste-
mos: matuojami, vertinami tik kai kurie atskiry sriCiy re-
zultatai, neretai tai daroma nenuosekliai, epizodiSkai.
Esamas Svietimo vertinimas per mazai orientuotas j ko-
kybeés tobulinima* (Svietimo gairés 2003-2012 metams,
2002, p. 168). Dél Siy priezasciy pabréziama butinybé
ateityje vertinti ne tik veiklos rezultatus, bet ir analizuoti
pazanga jy siekiant, iSplétoti paciy atliekamo vertinimo
tradicija, o jo rezultatus skelbti vieSai ir jais pasinaudoti
sudrant studijy kokybés tobulinimo planus. Akcentuo-
jama, kad Svietimo kokybés vertinimas privaléty bati
iSsamus, objektyvus ir visapusis.

Ne viename Lietuvos universitete analizuojama dés-
tymo kokybé, taCiau nevykdomi sisteminiai studijy ko-
kybeés tyrimai instituciniu lygmeniu, o svarbiausia -
truksta metodologijos juos pagristi. Tad kyla problemi-
nis klausimas, kurj siekiama spresti Siame straipsnyje:
kaip moksliskai pagristi institucinio universitetiniy stu-
dijy kokybes vertinimo sistemos parametrus? Studijos
apima daugybe salygu, suteikiamy asmens saviugdai
plétoti ir kvalifikacijai aukStojoje mokykloje jgyti, todeél
studijy kokybés vertinimo sistemos parametrai turi sie-
tis su Siy salygy apibudinimu ir jy analize.

Universitetiniy studijy kokybés vertinimo sistemy pa-
vyzdziais galéty buti Europos universitety asociacijos
ir JAV akreditavimo agentury taikomos sistemos. Jose
akcentuojamos universitetiniy studijy kokybes vertini-
mo kriterijy ir rodikliy sistemos, iSorinio vertinimo pro-
cediros, bet maziau démesio skiriama vidinio instituci-
nio vertinimo procesui ir funkcijoms, nes tuo jau turi
rupintis patys universitetai.

Sio straipsnio tikslas — pagrjsti institucinio univer-
sitetiniy studijy kokybes vertinimo sistemos funkci-
nius, morfologinius ir procesinius parametrus. Moks-
linio tyrimo metodai — literatiros analizé ir jos siste-
minimas.

1
SISTEMOS SAMPRATA

Straipsnyje analizuojant studijy kokybés universitetuo-
se vertinima remiamasi sisteminiu pozidriu, kuris aptar-
tas K. Bouldingo (1956), L. von Bertalanffy (1968), G.
A. Cole (1990), V. Targamadzés (1996), T. Parsonso
(1997), P. Zakareviciaus (2002), R. C. Aplleby (2003) ir
kity autoriy darbuose. Sisteminio pozitrio j studijy ko-
kybeés vertinimg pagrindimui visy pirma butinas atsa-
kymas j klausima, kas yra sistema.

Sistema - tai planingas, taisyklingas iSdéstymas, su-
tvarkymas, organizacija (Lietuviy enciklopedija, 1962; Lie-
tuviy kalbos Zodynas, 1981; Tarptautiniy Zodziy zody-
nas, 1999). Auksciau minéti autoriai daznai pabréZia, kad
sistema yra sudaryta i$ sudétiniy elementy, tarpusavyje
susiety tam tikro pobudzio rysiais. Teigiama, kad elemen-
tai sudaro vieningg visuma ir atlieka tikslingas funkcijas
Jei elementai yra materialus, tuo atveju analizuojamos
sistemos yra konkretus materialus objektai; jei elemen-
tai — Zinios apie materialiy elementy bisena, tai jy suda-
roma sistema — reiskiniai, problemos. Sistemoms bidin-
gatai, kad jos daznai yra kitos, didesnés sistemos sudé-
tinés dalys. Be to, kiekvieng sistema, jeinancig j didesne
sistema, sudaro mazesnés sistemos, vadinamos posis-

cation; therefore, issues identified there are applicable to the
university sector as well. It is claimed that “at present Lithuania
has no reliable system for education quality assessment: only
some outcomes of separate areas are measured, and this is
often done inconsistently and episodically. The current assess-
ment of education is too little oriented to the development of
quality” (Svietimo gairés 2003-2012 metams, 2002; p. 168).
Due to this reason, the idea is emphasised that in the future it is
necessary to assess not only activity outcomes but also to ana-
lyse progress to achieve them, expand a self-assessment tra-
dition, announce the outcomes of (self-) assessment publicly
and use them for higher education quality improvement plan-
ning. It is stressed that quality assessment should be compre-
hensive, impartial and thorough.

In most Lithuanian universities, the teaching quality has
been analysed, however, a systematic higher education quality
research has not been performed on the institutional level
and, what is most important, there is lack of methodology
grounding for this type of research. A problem question arises
which is being solved in this article: how to scientifically ground
the parameters peculiar to institutional higher education quality
assessment system at universities? Higher education involves
anumber of opportunities provided for person’s self-develop-
ment and qualification acquisition at universities; therefore,
parameters of higher education quality assessment system
should be related to the definition of these apportunities and
their analysis.

Systems applied by the European University Association
and the USA accreditation agencies can serve as examples
of higher education quality assessment systems. They focus
on quality assessment criteria and indicator systems as well
as external review procedures, but less attention is paid to
internal institutional assessment process and functions, as it
should be the concern of the universities themselves.

The purpose of this article is to substantiate functional,
morphological and processual parameters of institutional
higher education quality assessment system at universities.
Scientific research methods are literature analysis and sys-
tematization.

1
THE CONCEPT OF THE SYSTEM

The analysis of the system of higher education quality assess-
ment has been based on a systematic approach, discussed by
K.Boulding (1956), L. von Bertalanffy (1968), G. A. Cole (1990),
V.Targamadzé (1996), T. Parsons (1997), P ZakareviCius (2002),
R. C. Aplleby (2003) and other authors. The substantiation of the
systematic approach to higher education quality assessment, first
of all, requires the answer to the question “what is a system?*.

It is a planning and right arrangement, exposition, organi-
zation (Lietuviy enciklopedija, 1962; Lietuviy kalbos zodynas,
1981; Tarptautiniy zodziy Zodynas, 1999). The above mentioned
authors stress that a system is comprised of constituent ele-
ments, inter-related with each other by certain relations. It is
stated that the elements create a unifying totality and perform
purposeful functions. If its elements are material, then the ana-
lysed systems are concrete material objects; if the elements
consist of knowledge about the state of material elements, then
the created system is phenomena and problems. The systems
have a characteristic to be the constituent elements of another,
a larger system. Besides, every system included in a larger
system consists of smaller systems called sub-systems. It is
possible to state that a system is an object consisting of two or
more constituents interrelated by certain links.
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temémis. Tad galima teigti, kad sistema — objektas, kurj
sudaro du ir daugiau sudétiniy elementy, tarpusavyje su-
siety tam tikro pobudzio rysiais.

Sistemos skirstomos j grupes: pagal visos sistemos
bendragsias savybes skiriamos valdomos ir nevaldomos
sistemos; pagal apimtj — didelés (sudarytos i§ posiste-
miy) ir mazos; pagal sistemos elementy ir jy rysSiy sude-
tinguma — sudétingos (joms budingas jvairiy tarpusavy-
je susijusiy modeliy kompleksas) ir nesudétingos; pa-
gal sandarg — gyvy objekty (tarp jy atskirg vietg uzima
sistemos sudarytos i§ Zzmoniy ir jy grupiy, kurios vadina-
mos socialinémis sistemomis) ir negyvy objekty; pagal
sistemos santykj su aplinka — atviros (sgveikaujancios
su aplinka) ir uzdaros (nesaveikaujancios su aplinka);
pagal sistemos kaitg laike — statiSkos (nekintancias lai-
ke) ir dinaminés (kintancios laike); pagal sistemos vys-
tymosi numatymo galimybes — stichiSskos (nenumatomas
ju kitimas), tikimybinés (kitima galima prognozuoti) ir de-
terminuotos (apibréztas, aiSkus kitimas); pagal sistemos
reakcijg | aplinkos poveikius — organinés (lankscios, ga-
na greitai reaguojancios j aplinkos poveikius) ir mecha-
ninés (nepasizymincios lankstumu).

Atsizvelgiant j iSvardytus sistemy bruozus, universi-
tetiniy studijy kokybes vertinimo sistemai taip pat gali-
ma priskirti tam tikras savybes. Si sistema yra:

* Socialiné - sistemoje veikia Zzmonés ir jy grupés:
universiteto akademineé bendruomené ir visuomene pla-
Cigja prasme.

* Didelés apimties — jg sudaro daug jvairiy sudétiniy
elementy: dimensijos, kriterijai, rodikliai, jy pagrindu ver-
tinima atliekantys asmenys, vertinimo proceso sudétinés
dalys ir pan. Kuo labiau vertinimo sistema plétojama, tuo
ji darosi didesné, ypac¢ — vertinimo kriterijy atzvilgiu. Sie-
kiant kuo iSsamiau iSanalizuoti universitetiniy studijy ko-
kybe reikia apimti daugiau vertinimo kriteriju, o dél Sios
priezasties vertinimo sistemos apimtis labai padidéja.

 Sudétinga — néra paprasta nustatyti Sios sistemos
struktdrg ir joje vykstancius procesus. Jos funkcionavi-
mo désningumus ir ypatybes galima nustatyti tik tai-
kant mokslinius metodus, pasitelkus jvairiy asmeny pa-
stangas. ISsamus vertinimas turéty bati atliktas taikant
apklausos, stebéjimo, dokumenty analizés ir kitus me-
todus. Vertinimo procese turéty dalyvauti universiteto
administracija, déstytojai, studentai, absolventai, darb-
daviai ir kitos visuomenés grupeés.

* Dinaminé - Si sistema kinta laike, jos viduje vyks-
ta daug jvairiausiy procesy. Universitetiniy studijy ver-
tinimg sudaro keli etapai, o kiekvienam i$ jy badingi
saviti procesai.

* Atvira — vertinimo sistema susieta su universitetg
supancia iSorine aplinka, nes i$ jos gauna vertinimo uz-
sakyma, ji igyvendina, o po to aplinkg supazindina su
vertinimo rezultatais. Tokiu budu vyksta informacijos kai-
ta. Vertinimo sistema susijusi ir su universiteto viduje
vykstanciais procesais. Si sistema reaguoja j abiejy ap-
linky poveikj ir atsizvelgiant j tai koreguojamas vertini-
mo procesas, kriterijai, ir pan.

* Tikslinga — sistema funkcionuoja remdamasi nu-
statytais tikslais ir siekdama jgyvendinti studijy koky-
bés tobulinima, atskaitomybe uz atliekama veiklg ir vi-
suomeneés informavima.

* Valdoma - vertinimo procesai yra tiksliai apibréz-
ti, jy pagrindu reguliuojamas sistemos funkcionavimas.
Be to, kai sistema valdoma, joje egzistuoja valdancioji
ir valdomoji posistemeés.

Systems are divided into groups: according to the gen-
eral peculiarities of the whole system, it is divided into the
systems with formulated and unformulated purposes, man-
ageable and unmanageable systems; according to the scope
—large (comprised of sub-systems) and small; according to
the complexity of the system elements and their relationship
— complicated (peculiar of a set of various inter-related mod-
els) and uncomplicated; according to the composition — ani-
mate (including the systems made up of people and their
groups, which are called social systems) and inanimate; ac-
cording to the relation of the system to the setting — open
(interacting with the setting) and close (not interacting); ac-
cording to the system change in time - static (not changing
in time) and dynamic (changing in time); according to the
possibility to foresee the system’s development — spontane-
ous (their development is unforeseen), stochastic (it is possi-
ble to forecast their development) and determined (defined
clear development); according to the reaction of the system
to the impact of the environment — organic (flexible, reacting
to the impact of the environment fast) and mechanical (not
characterised by flexibility).

Taking into account such features of systems, higher edu-
cation quality assessment system at universities can be char-
acterised by certain peculiarities; according to them, this sys-
tem is as follows:

* Social — the system is run by people and their groups:
university academic community and society in its broadest sense.

* Large —itis comprised of various constituent elements:
dimensions, criteria, indicators, persons performing assess-
ment accordingly, constituent parts of the assessment proc-
ess itself, and etc. The more the system is developed, the
larger it becomes, particularly, with regard to the assessment
criteria. The more in-depth analysis of higher education qual-
ity is aimed at, the more defined assessment criteria should
be; thus causing the increase of the assessment system.

* Complicated - it is difficult to determine the structure of
this system and ongoing processes. Regularities of its func-
tioning and its peculiarities can be determined only with the
use of scientific methods and combining the efforts of vari-
ous persons. A comprehensive assessment should be per-
formed applying interview, observation, data analysis and
other methods. University administration, teachers, students,
graduates, employers and other societal groups should par-
ticipate in the assessment.

» Dynamic - this system changes in time, a number of
various processes are in progress there. Higher education
assessment consists of different stages peculiar to various
ongoing processes.

* Open — assessment system is related to external envi-
ronment, as it gets the request for the assessment from the
environment, it realises this request and presents the assess-
ment outcomes to the environment. This way the exchange
of information happens. The assessment system is related to
the processes happening within the university and with the
university setting. This system reacts to the impact of both
the settings and, taking this into account, the assessment
process, criteria and etc. are corrected.

* Purposeful — system functions according to the set ob-
jectives and implements them: assessment seeks to achieve
higher education quality development, accountability for the
performed activity and informing the society.

* Manageable — assessment processes are clearly de-
fined and on this basis the functioning of the system is regu-
lated. Furthermore, when the system is manageable there are
subordinate and superordinate sub-systems existing in it.



IZABELA SAVICKIENE

UNIVERSITETINIY STUDIJY KOKYBES VERTINIMO SISTEMOS PARAMETRAI + PARAMETERS OF HIGHER EDUCATION QUALITY ASSESSMENT SYSTEM AT UNIVERSITIES

* Determinuota — vertinimo sistemos tobulinimas yra
apibréztas: sistema reikia tobulinti po kiekvieno vertini-
mo ciklo atsizvelgiant | gautus vertinimo rezultatus, ver-
tinime dalyvaujanciy asmeny pastebéjimus ir pan.

V. Targamadzeé (1996) teigia, kad sistemas analizuo-
jantys autoriai didelj démesj skiria sistemos funkcijoms,
strukturai ir funkcionavimo aplinkai. P. Zakarevicius, J.
KvedaraviCius ir T. Augustauskas (2004) jvardija tris sis-
temos pagrindines charakteristikas: funkcine (sistemos
funkcijos), morfologine (sistemos sandara), ir procesi-
ne (sistemoje vykstantys procesai). Atsizvelgiant j tai,
kad charakteristikos labiau tinkamos Zmoniy, o ne reis-
kiniy ar sistemy apibudinimui, Siame straipsnyje varto-
jama savoka parametrai.

2
FUNKCINIAI SISTEMOS PARAMETRAI

Funkciniai parametrai apibudina tai, kg sistema apima,
kokia veikla ji uzsiima, kitaip tariant, kokias funkcijas ji
atlieka. Pagrindines sistemos funkcijas iSryskina jos pa-
skirtis ir tikslai. Universitetiniy studijy kokybés vertini-
mo sistemos pagrindiné funkcija - tikslingas informaci-
jos rinkimas, analizé, interpretavimas ir apibendrinimas,
0 su tuo susijusios ir kitos jos funkcijos, kurias L. Har-
vey (1999) yra suskirstes | 3 pagrindines grupes: at-
skaitomybé uz atliekamg veiklg, visuomenés informa-
vimas ir studijy kokybés tobulinimas.

Atskaitomybé reikalinga tam, kad iSoriniams finan-
suotojams (vyriausybei, réméjams ir kt. institucijoms bei
asmenims) bty jrodyta, kad pinigai leidziami tinkamai.
Atsiskaityti reikia ir dél to, kad paai$kéty, kaip laikomasi
aukstojo mokslo sektoriaus principu, ar nuo jy nenutols-
tama. Butina atsiskaityti ir visai universiteto bendruome-
nei, kad ji turety galimybe pasitikrinti ir tuo paciu jsitikin-
ti, jog neisklysta i$ ,auk$tos akademinés kulttros kelio*
(L. Kraujutaityté, 2002; p. 239). Atskaitomybé studentams
parodo, ar jiems sudaromos tinkamos salygos jgyti iSsi-
lavinima. R. Stake ir E. J. Cisneros-Cohernour (2004) ak-
centuoja, kad i$ atskaitomybés matyti, ar daroma tai, kas
tiesiogiai ar netiesiogiai pazadeta.

Jei kokybés vertinimo funkcija — informavimas, vadi-
nasi, jo rezultatais naudojamasi teikiant informacijg finan-
suotojams arba busimiems vartotojams (L. Harvey, 1999).
Pirmiesiems vertinimo rezultatai reikalingi tam, kad jie
galéty priimti sprendimus dél 1Sy paskirstymo, o antrie-
siems toji informacija reikalinga apsispresti, ar jiems ver-
ta pasirinkti tam tikrg universiteta. Zinoma, galima infor-
muoti ne tik Sias dvi, bet ir kitas visuomenés grupes ar-
ba universiteto bendruomene. Visuomeneés informavimo
ir atskaitomybés funkcijos glaudziai tarpusavyje susiju-
sios, todél jei, pavyzdziui, vertinimo sistema projektuo-
jama taip, kad apimty atskaitomybés funkcijg, galima
prognozuoti, kad ji galés atlikti ir informavimo funkcija.

Tobulinimas apima kokybés uztikrinima ir jis studijy
kokybés vertinimo sistemos funkcija tampa tokiu atve-
ju, kai vertinimo rezultatai parodo, kg verta gerinti. Po
to svarbu numatyti, kokiomis priemonémis tai bus da-
roma ir kam tai bus naudinga. Jei aiSkiai atsakoma j
Siuos klausimus, tai galima tikétis, kad pasitelkus verti-
nimg tikrai patobulés auk$tojo mokslo kokybé. Tokiu
atveju bus ne tik surinkta informacija apie studijy koky-
be, bet vertinimo iSvadomis bus pasinaudota ir tg ko-
kybe gerinant.

» Determined — assessment system development is de-
fined: the system needs to be improved after each assess-
ment cycle, according to the obtained assessment outcomes,
remarks received from the assessment process participants,
and etc.

V. Targamadzé (1996) states that the authors who analyse
the systems focus their attention on system functions, structu-
re and their functioning setting. P Zakarevicius, J. KvedaraviCius
and T. Augustauskas (2004) name three key characteristics of
the system: functional (functions of the system), morphologi-
cal (structure of the system), and process (processes prevai-
ling in the system). Taking into account that characteristics are
more appropriate to define human beings than phenomena or
systems, in this article the concept parametersis used.

2
SYSTEM FUNCTIONAL PARAMETERS

Functional parameters describe what is performed by the
system, which activity is pursued, in other words, which func-
tions are carried out. Key functions of a system are highlighted
by its purpose and objectives. The key function of the system
of higher education quality assessment is a purposeful col-
lection of information, its analysis, interpretation and general-
ising, while performing this, other functions are carried out,
distinguished by L. Harvey (1999) into three main groups:
accountability for the performed activity, informing the soci-
ety and study quality improvement.

Accountability serves for providing evidence to the exter-
nal financial bodies (government, stakeholders and other insti-
tutions and persons) that the financial resources are used prop-
erly. It is necessary to account because of one more reason: to
see if the principles of higher education sector are maintained.
Apart from that, it is important to report progress to the whole
university community, so that it could check and make sure
that “trends of high academic culture are followed” (L.Krauju-
taityté, 2002; p. 239). Accountability proves the students that
proper conditions are created for them to acquire education.
R. Stake and E. J. Cisneros-Cohernour (2004) emphasise that
due to accountability it becomes clear — directly and indirect-
ly — if the institution performs what it has promised to perform.

If quality assessment function is informing, it means that
its results are used to provide information to financial parties
or prospective costumers (L. Harvey, 1999). The former need
assessment outcomes to make decisions with regard to allo-
cation of resources, the latter need this information to decide
if it is worth choosing a particular university. Of course, it is
possible to inform not only these two but also other groups of
the society or university community. Informing the society and
accountability functions are closely inter-related; therefore, if,
for instance, the assessment system is designed to be con-
sistent with accountability function it is possible to assume
that it will be able to perform the informing function as well.

Improvement includes quality assurance and it becomes
the function of higher education quality assessment system
in that case if the assessment outcomes help to reveal the
areas that need to be improved. After that it is important to
determine the improvement measures and to define the tar-
get group the improvement will be geared to. If these ques-
tions are clearly answered, then it is possible to hope that
the assessment really aims at improving higher education
quality. In such a case not only information about higher
education quality will be collected, but the assessment con-
clusions will be used to improve it.

15
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L. Harvey (1997) teigia, kad universitetams svarbu
sugebéti jgyvendinti politinius atskaitomybes reikalavi-
mus, keliamus iSoriniy kokybés agenttry, todél daznai
auksStosiose mokyklose vertinant studijy kokybe didZiau-
sias démesys kreipiamas j atskaitomybe, o tik po to — j
kokybés tobulinima. Autorius mano, kad reikéty labiau
vertinti, kas ir kaip buvo pagerinta aukstojoje mokykloje,
maziau analizuoti studijy sglygas, taciau labiau akcen-
tuoti, kas padaryta, kad tos salygos universitete pagereé-
ty. Toks pozilris priimtinas, kai studijy kokybé nuolat ver-
tinama. Tuomet galima analizuoti, kas ir kaip pakito. Ta-
Ciau jei sistemingo vertinimo nebuvo, tai jj atliekant pir-
ma karta deréty iSanalizuoti, kokios yra studijy salygos,
ju rezultatai ir pan., o tik po to stebéti, ar jie geréja.

Aukstojo mokslo kokybés uztikrinimo agentiros
daznai deklaruoja dar vieng kokybeés vertinimo funkci-
ja — palyginamuma. Tokio vertinimo metu surenkama
informacija apie atskiry universitety pasiekimus, jy pa-
zanga, ir gauti rezultatai lyginami tarpusavyje, kad bu-
ty nustatyta, kas pasiekta tam tikrame universitete kity
aukstyjy mokykly atzvilgiu.

Taigi universitetiniy studijy kokybés vertinimo siste-
ma galéty buti pritaikyta atlikti jvairias funkcijas: atskai-
tomybés — kai universiteto bendruomené ar visuome-
nés grupés supazindinamos, kaip studijy kokybeés buklé
atitinka uzsibréztus siekius; informavimo — kai vieSai
skelbiama informacija apie studijy salygas universite-
te; palyginamumo - kai pasitelkus Sig sistemg vertini-
mas atliekamas keliuose universitetuose, o duomenys
lyginami tarpusavyje; tobulinimo — kai vertinimo rezul-
tatais pasinaudojama studijy kokybei gerinti. Pirmosios
dvi funkcijos susijusios su universiteto iSorine aplinka
(atsiskaitoma ir informuojama visuomené) arba jo vidi-
ne aplinka (atsiskaitoma ir informuojama universiteto
bendruomeneé). Palyginamumo funkcija siejama su is-
ore, kai tarpusavyje lyginami universitety pasiekimai at-
sizvelgiant j nustatytg standartg. Tobulinimo funkcija ap-
ima universiteto vidine aplinka.

3
MORFOLOGINIAI SISTEMOS PARAMETRAI

Morfologiniai parametrai nusako sistemos sandarg, kurig
analizuojant pirmiausiai btina apibrézti jos sudétinius ele-
mentus. Pastaruosius galima sugrupuoti ir tarp jy nusta-
tyti rySius, nes sistemos esmé — elementy ir jy grupiy (po-
sistemiy) jungimasis j visuma tam tikro pobudzio rysiais.
Posistemés dazniausiai skirstomos pagal jy funkcine pa-
skirtj (R. GineviCius, 1996; A. Seilius, 1998) ir elementy
pavalduma vienas kitam (R. Ginevicius, 1996; V. Targa-
madzé, 1996; A. Seilius, 1998; P Zakarevicius, 2002). Re-
miantis pirmuoju pozidriu, funkcinés struktiros sudaro-
mos aiskiai apibréztiems uzdaviniams spresti. Pagal ant-
rajj pozidrj, analizuojant elementy pavalduma, skiriamos
trys struktury klases: hierarchinés — jose egzistuoja bent
viena valdanti ir bent viena pavaldi posistemés, o kiekvie-
na pavaldi posistemé turi rysSj tik su viena valdanciaja po-
sisteme; daugiarysés — kiekvienas tokiy struktiry siste-
mos elementas susijes su visais kitais elementais; mis-
rios — hierarchiniy ir daugiarysiy strukttros junginiai. Pa-
grindinis valdanciosios sistemos uzdavinys — ,,nustatyti rei-
kalingg sistemos judéjimo kryptj ir realizuoti §j judéjima”
(J. Kvedaravicius, 2000; p. 100).

L. Harvey (1997) claims that universities should be able to
perform political accountability requirements which are raised
by external quality agencies; therefore, while assessing the quality
at higher education institutions often most attention is focused
on accountability, and only then to quality improvement. The
author suggests that assessment should be more based on the
analysis of what and how has been improved, reviewing not
only opportunities for studies, but emphasising what has been
done to improve those opportunities. However, such an approach
is applicable when higher education quality is assessed con-
stantly. Then it is possible to analyse what has improved and
how. But if systematic assessment is not performed, then organ-
ising it for the first time higher education opportunities, outcomes
and similar issues should be analysed, and later they should be
observed with regard to their improvement.

Higher education quality assurance agencies often declare
one more function of quality assessment, i.e. benchmarking.
During such assessment information about university achieve-
ment and advancement is collected and compared to what
has been achieved at other higher education institutions.

Thus, higher education quality assessment system at
universities can be adapted to perform various functions:
accountability — when the university community or societal
groups are presented with the information if higher educa-
tion quality is adequate to the set purposes; informing —
when information about higher education opportunities is
made public; benchmarking — when assessment is per-
formed in some universities according to this system, and
the results are compared; improvement — when assess-
ment outcomes are used for study quality improvement.
The first two functions are directed to the external (it is ac-
counted to the society and the society is informed) or in-
ternal setting of the university (it is accounted to the uni-
versity community and the community is informed). A
benchmarking function is directed outwards when achieve-
ments of various universities are collated and compared to
the set standard. An improvement function is directed to
the internal university setting.

3
SYSTEM MORPHOLOGICAL PARAMETERS

Morphological parameters define the composition of the
system, thus analysing it, first, it is necessary to define its
constituent elements. The latter can be grouped and cor-
relations can be determined as the key point of the sys-
temis linking the elements and their groups (sub-systems)
into one totality by certain links. Sub-systems are often
divided by their functional purpose (R. Ginevicius, 1996;
A. Seilius, 1998) and subordination of the elements to one
another (R. Ginevicius, 1996; V. Targamadze, 1996; A. Sei-
lius, 1998; P. Zakarevicius, 2002). According to the first
approach, functional structures are created to perform cer-
tain well-defined tasks. Analysing element subordination
three structural classes are distinguished: hierarchical -
where there is at least one super-ordinate and one subor-
dinate sub-systems, and every subordinate system has
links with only one super-ordinate sub-system; multilink—
when every element of the system has links with all other
elements; mixed - combination of hierarchical and multi-
link structures. The main objective of a super-ordinate sys-
tem is to “determine the necessary direction of the sys-
tem development and realise this development” (J. Kve-
daravi€ius, 2000; p. 100).
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Analizuojant posistemiy rysius, butina nustatyti para-
metrus, nusakancius ty rysiy turinj ir pobud;. ,, Turinio po-
Zidriu, rySius charakterizuoja substancija, kuri juda rysiy
kanalais tarp sistemos elementy. Jie buna daiktiniai (me-
dZiaginiai), energetiniai ir informaciniai. Pagal pobudj ry-
Siai skirstomi  tiesioginius, griztamuosius ir neutralius. Tie-
sioginiai rySiai — medziagos, energijos, informacijos per-
davimas i$ vieno elemento j kitg; grjztamieji rySiai — tiesio-
giniy rysiy keliu gautos ir perdirbtos arba jvertintos sub-
stancijos grazinimas; neutralGs rySiai — perduodama i$ ele-
mento | elementa substancija neturi jokios jtakos siste-
mos funkcionavimui“ (P. Zakarevicius, 2002; p. 79).

Atsizvelgiant | morfologinius parametrus, galima
teigti, kad universitetiniy studijy kokybés vertinimo sis-
tema sudaro dvi posistemeés: vertinancioji ir vertinamo-
ji. Funkciniu poZidriu pirmosios posistemés pagrindi-
nis uzdavinys — vertinti, t. y. rinkti informacija, jg inter-
pretuoti ir apibendrinti. Galimas vertinamosios posiste-
meés uzdavinys - informacijos teikimas. Vertinanciajai
posistemei priklauso vertintojai, vertinamajai — vertini-
mo objektas, kuris Siuo atveju — studijy kokybé, apibi-
dinama dimensijomis, vertinimo kriterijais ir rodikliais.

Pavaldumo pozidriu vertinancioji posistemé yra val-
danti, o vertinamoji buna jai pavaldi. Toks santykis budin-
gas hierarchinei strukturai (r. 1 pav.). TaCiau atskirai ana-
lizuojant vertinamosios ir vertinanciosios posistemiy ry-
Sius, pastebimi daugiary$éms strukttiroms bddingi bruo-
zai. Vertinanciajai posistemei paprastai priklauso keletas
vertintoju, kuriy kiekvienas turi rysj su visais kitais, bet ne
vienas jy negali tik valdyti ar buti tik valdomas (zr. 2 pav.).

Vertinamoji posistemeé sudaryta i$ studijy kokybés di-
mensiju, kurios analizuojamos remiantis vertinimo krite-
rijais. Dimensijos siejasi viena su kita, kriterijai taip pat
tarpusavyje susije, bet ne vienas elementas néra tik val-
dantis arba tik valdomas (zr. 3 pav.). Pavaldumo poZziu-
riu universitetiniy studijy kokybeés vertinimo sistemai bu-
dingos hierarchinés ir daugiary$és struktdros, o tai ro-
do, kad vertinimo sistema pasizymi misria struktara.

Studijy kokybés dimensijy apibudinimas priklauso
nuo pasirinktos kokybés koncepcijos: kokybé kaip is-
skirtinumas, tobulumas, trukumy nebuvimas, atitikimas
tikslui, ekonominis naudingumas, pasikeitimas, sékmin-
ga veikla, atitikimas reikalavimams arba vartotojy porei-
kiy tenkinimas. Koncepcijy atskyrimas viena nuo kitos —
salyginis dalykas, kuris praktikoje retai jgyvendinamas.
Dvi dazniausiai taikomos ir glaudziai susijusios koncep-
cijos — kokybé kaip atitikimas reikalavimams ir kokybé
kaip atitikimas vartotojy poreikiams. Jy sgsaja rodo, kad
universitetiniy studijy kokybé priklauso nuo to, ar ji ati-

VERTINANCIOJI POSISTEME /
ASSESSING SUB-SYSTEM

VERTINAMOJI POSISTEME /
ASSESSED SUB-SYSTEM

1 pav. Vertinimo posistemiy pavaldumas viena kitai
Fig. 1. Subordination of assessment sub-systems
to each other

Analysing the relations between sub-systems it is neces-
sary to determine the parameters which define the content and
nature of this relationship. “With regard to the content, the rela-
tionships are characterised by the substance which moves
through the relationship channels among the system elements.
They may be material, energetic and informational. According
to the nature, relationships are divided into direct, feedback
and neutral. Direct relationship is when the material, energy,
and information is transmitted from one element to another;
feedback relationship is processing the information obtained
through direct relation channels or returning of the assessed
substance; neutral relations is when the substance transmitted
from one element to another has no impact upon the func-
tioning of the system” (P Zakarevicius, 2002, p. 79).

Taking into account the morphological parameters, higher
education quality assessment system consists of two sub-sys-
tems: assessing and assessed. From the functional point of
view, the main objective of the first sub-system is to assess,
i.e., to collect information, interpret it and generalise. Informa-
tion provision is a possible objective of the assessed sub-sys-
tem. The former sub-system includes experts, the latter — an
assessment object which in this case is higher education qua-
lity, defined by dimensions, assessment criteria and indicators.

From the point of view of subordination, the assessing
sub-system is managing, whereas the assessed system is
subordinate to it. Such a principle of subordination is pecu-
liar to hierarchical structures (see Fig. 1). However, analysing
the relationships of the assessing and assessed sub-systems
separately, features peculiar to multilink structures can be
noticed. The assessing sub-system generally includes seve-
ral experts related to each other, but each of them is neither
super-ordinate nor subordinate (see Fig. 2).

The assessed sub-system is created of higher educa-
tion quality dimensions which are analysed according to
the assessment criteria. Dimensions are related to each
other, criteria are also interrelated; however, neither ele-
ment is super-ordinate nor subordinate (see Fig. 3). From
the point of view of subordination, higher education qua-
lity assessment system is peculiar of hierarchic and multi-
link structure which shows that assessment system has a
mixed structure.

The description of higher education quality dimensions
depends on the chosen quality conception: quality as excep-
tion, perfection, zero defects, fitness for purpose, value for
money, transformation, successful performance, conformance
to requirements or conformance to consumer needs. Sepa-
ration of conceptions from each other is a relative matter which
is rarely realised in real life. Two most often applied and closely
related conceptions are quality as conformance to require-

VERTINTOJAS A /
EXPERT A

VERTINTOJAS B /
EXPERT B

VERTINTOJAS N /
EXPERT N

2 pav. Rysiai tarp vertinan¢iosios posistemés elementy
Fig. 2. Relations between the elements of the assessing
system

i
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KRITERIJUS B2 /

KRITERIJUS Bn /

KRITERIJUS B1 / CRITERION B2
DIMENSIJA B /
KRITERIJUS An / DIMENSION B KRITERIJUS C1 /
CRITERION An CRITERION C1
KRITERIJUS A2 DIMENSIJAA / DIMENSIJA C / KRITERIJUS C2
/ DIMENSION A DIMENSION C /
CRITERION A2 CRITERION C2
KRITERIJUS A1/ DIMENSIJA N / KRITERIJUS Cn /
CRITERION A1 DIMENSION N CRITERION Cn

KRITERIJUS Nn /
CRITERION Nn

KRITERIJUS N1 /
CRITERION N1

KRITERIJUS N2 /

CRITERION N2

3 pav. Rysiai tarp vertinamosios posistemés elementy
Fig. 3. Relationship between the elements of the assessed sub-system

tinka iSsamiai ir aiSkiai suformuluotus reikalavimus, ten-
kinancius vartotojy poreikius. Apibtdinti reikalavimus galli
universiteto administracija, déstytojai, studentai, absol-
ventai, darbdaviai, profesinés organizacijos, tyréjai, finan-
suojancios ir vyriausybinés institucijos bei kiti socialiniai
partneriai ar visuomenés grupes.

Dviejy koncepcijy derinimas sglygoja, kad studijy
kokybés dimensijos — universiteto veiklos sritys, atitin-
kancios apibréZtus reikalavimus ir lemiancios studijuo-
jancio asmens saviugda bei jgyjama kvalifikacija. Veik-
los sriciy atitikimas reikalavimams gali buti nustatomas
remiantis vertinimo kriterijais ir rodikliais. Pastarujy api-
budinimas priklauso nuo pasirinkto vertinimo modelio,
tarp ju i§samumu ir universalumu pasizymi CIPP mo-
delis, apimantis studijy konteksta (angl. C — contexi),
indélius (angl. | - /npud), procesus (angl. P — process) ir
produktus (angl. P — produci). Kiekvienai studijy koky-
bés dimensijai gali buti pasirinkti konteksto, indéliy, pro-
ceso ir produkty vertinimo kriterijai. PavyzdZiui, studenty
priemimo ir paramos jiems organizavimo dimensijos
kontekstg apimi studentams sudarytos galimybés kon-
sultuotis su destytojais ir administracija; indélius — at-
rankos | studijas kriterijy tinkamumas ir informacijos apie
studijas pakankamumas; procesus — informacijos apie
studijavimo salygas busimiems studentams sklaida ir
studijy formy taikymo lankstumas; produktus — akade-
minio kravio paskirstymo optimalumas.

Turinio poziuriu tarp universitetiniy studijy kokybés
vertinimo sistemos vertinanciosios ir vertinamosios po-
sistemiy bei jy viduje veikia informaciniai rysiai, kurie
pagal savo pobiudj yra grjZztamieji. Siekdami gauti in-
formacijg apie vertinimo objekta, vertintojai naudojasi
tam tikrais vertinimo metodais (dokumenty analize, ap-
klausa arba stebéjimu) ir informacijos Saltiniais. Pas-
tarieji gali buti daiktiniai — dokumentai, jrengimai, pa-
talpos ir panasiai; ir zmoniskieji — universiteto bendruo-

ments and consumer needs. The link between them means
that higher education quality depends on whether it meets
comprehensive and proper requirements that express con-
sumer needs. Requirements can be defined by the university
administration, teachers, students, employers, professional
organisations, researchers, financing and governmental or-
ganisations and other social partners or societal groups.

The compatibility of two conceptions implies that higher
education quality dimensions are university activity areas,
congruent with the well-defined requirements and deter-
mining the self-development of the studying person and
the acquired qualification. Adequacy of the activity areas
to the requirements can be determined by the assessment
criteria and indicators. The description of the latter depends
on the chosen assessment model; among them CIPP model
singles out by its comprehensiveness and universal na-
ture, including higher education context (C), input (1), proc-
esses (P) and products (P). Context, input, process and
product assessment criteria can be chosen for each higher
education quality dimension. For instance, the context of
the dimension “organisation of student enrolment and sup-
port” marks the opportunities created for students to have
consultations with teachers and administration; input — suit-
ability of student selection to studies criteria and sufficiency
of information about studies; processes — spread of infor-
mation about study conditions for the prospective students
and flexibility of the use of study forms; products — optimal
distribution of academic load.

With regard to content, in higher education quality assess-
ment system there exist information links between the assess-
ing and assessed sub-systems and within them, which can
be feedback relations by their nature. Aiming at acquiring in-
formation about the object of assessment, experts use cer-
tain assessment methods (document analysis, survey or ob-
servation) and information sources. The latter can be mate-
rial — documents, equipment, premises and similar; and hu-
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3
VERTINIMO KRITERIJY
2 _ IR RODIKLIY NUSTATYMAS / 4
VERTINAMY STUDIJY KOKYBES FORMULATION OF ASSESSMENT INFORMACIJOS SALTINIY
DIMENSIJY NUMATYMAS / CRITERIA AND INDICATORS NUMATYMAS /
DESCRIPTION OF STUDY QUALITY IDENTIFICATION OF
DIMENSIONS TO BE ASSESSED INFORMATION SOURCES

1 5
VERTINIMO TIKSLO VERTINIMO PROCESAS VERTINIMO METODUY
FORMULAVIMAS / ASSESSMENT PROCESS PARINKIMAS /
IDENTIFICATION OF SELECTION OF ASSESSMENT
ASSESSMENT GOALS METHODS
8 6

DUOMENU ANALIZE

VERTINIMO PRIEMONIY
IR APIBENDRINIMAS / 7

PARENGIMAS /

DATA ANALYSIS DUOMENUY DEVELOPMENT OF
AND SUMMING-UP RINKIMAS / ASSESSMENT TOOLS
COLLECTION
OF DATA

4 pav. Vertinimo proceso etapai
Fig. 4. Stages of assessment process

meneés nariai arba iSorinei aplinkai priklausantys as-
menys — absolventai, darbdaviai ir kiti. Pavyzdziui, ver-
tintojai, naudodamiesi anketine apklausa, renka infor-
macijg apie tarptautiniy rySiy naudinguma, Siuo atve-
ju informacijos Saltiniai gali buti universiteto studentai
ir déstytojai, kurie vertintojams pateikia griztamajj rysj
apie tarptautiniy ry$iy naudinguma jy akademinéje
veikloje.

4
PROCESINIAI SISTEMOS PARAMETRAI
IR FUNKCIONAVIMO APLINKA

Procesiniai parametrai apima procesus, vykstancius
tam tikroje sistemoje. Jie turi bati tarpusavyje susije ir
harmoningai funkcionuoti (S. Karapetrovicas ir W. Wil-
Ibornas, 1998, 2000). Siekiant procesus apibudinti bu-
tina nustatyti jy turinj sistemoje ir jy pobtdj (medziagi-
niai, energiniai ir informaciniai procesai), apibrézti tuos,
kurie yra salyginai autonomiski ir juos iSanalizuoti, kad
buty nustatyti ten saveikaujantys sistemos elementai ir
atskiros proceso eigos dalys. ISanalizavusi organizaci-
jos veiklos jvertinimo sistema, G. SlatkeviCiené (2001)
teigia, kad tai — informaciné sistema. Universitetiniy stu-
dijuy kokybés vertinimo sistema yra tokio paties pobu-
dzio, o vertinimas — ciklinis procesas, kuris kartojamas
pasibaigus visiems etapams, nes studijy kokybé priva-
lo bti tiriama nuolat. Siam procesui budingi tokie eta-
pai: vertinimo tikslo jvardijimas, studijy kokybés dimen-
sijy apibudinimas, vertinimo kriterijy ir rodikliy nustaty-
mas, informacijos Saltiniy numatymas, vertinimo meto-
dy parinkimas, vertinimo priemoniy parengimas, duo-
meny rinkimas, jy analizé ir apibendrinimas. Vertinimo
procesas, susidedantis i$ astuoniy etapy, pavaizduo-
tas 4 paveiksle.

man — members of university community, or persons who
belong to the external setting, i.e. graduates, employers and
etc. For instance, experts use a questionnaire survey and
collect information about the benefit of international relation-
ships. In this case information sources can be university stu-
dents and teachers who present the experts the feedback
about the usefulness of international relations in their aca-
demic activity.

4
SYSTEM PROCESSUAL PARAMETERS
AND FUNCTIONING SETTING

Process parameters include processes ongoing in the sys-
tem. They should be interrelated and function in a harmo-
nious way (Karapetrovic,Willborn, 1998). Defining the proc-
esses, it is necessary to determine the content and nature
of the processes happening within the system (material,
energetic and informational processes), to define relatively
autonomous processes and analyse them, identifying the
elements participating in the system and separate parts of
the process. G. SlatkeviCiené (2001), analysing the sys-
tem of organisational activity assessment, claims that it is
an information system. Higher education quality assess-
ment system at universities is of the same nature, whereas
the assessment is a cyclic process which is repeated after
all the stages have ended, as higher education quality
should be researched consistently. This process is char-
acteristic of the following stages: identification of assess-
ment goals, description of quality dimensions, formulation
of assessment criteria and quality indicators, identification
of information resources, selection of assessment meth-
ods, development of assessment techniques, collection of
data, its analysis and summing-up. Assessment process,
designed of eight stages, is illustrated in Figure 4.
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Vertinimas turéty buti pagrjstas tam tikrais princi-
pais. Remiantis H. Simons (2002), galima jvardinti §iuos
principus:

* Komandinio darbo svarba. Reikia sukurti tokig
bendradarbiavimo kulttrg universitete, kad kiekvienas
bendruomenés narys palaikyty Sj procesa, nelikty izo-
liuotas ir prisiimty bendrg atsakomybe. Visi turéty siek-
ti tam tikro indélio j §j procesg — jj organizuodami, jgy-
vendindami, i§sakydami savo nuomone, pasinaudoda-
mi vertinimo rezultatais ir pan.

* Vertinimui svarbus Zmogiskieji ir laiko iStekliai. Jei
siekiama, kad vertinimas tapty nuolatiniu procesu, jj rei-
kia planuoti taip, kad jis nepareikalauty per daug laiko
sgnauduy, kad neatitraukty universiteto bendruomenés
nuo jos pagrindinés veiklos. Kalbant apie Zmogiskuo-
sius isteklius, universitete reikalingi asmenys, sugeban-
tys atlikti vertinima, iSanalizuoti jo rezultatus ir paskleis-
ti gautas iSvadas tiems, kurie galéty jomis pasinaudoti.

* Vertinimas turi biti pagrjstas iSsamia analize. Atli-
kus visapusius tyrimus ir iSsiaiskinus studijy kokybe pa-
gal jvairias dimensijas, gaunama informacija apie stu-
dijy kokybés bikle, taCiau tokios buklés priezastys gali
likti neiSaiSkintos. Tad po tokiy visapusiy tyrimy reikia
dar atlikti detalesnj atskiry dimensijy vertinima, visy pir-
ma ty, kuriy buklé atrodo prasciausiai.

* Vertinimas turéty skatinti tobuléjimg. Asmenys, at-
liekantys vertinima, privaléty kaskart vis geriau atlikti
savo darba. Tie, kurie dalyvauja vertinime iSsakydami
savo nuomone apie studijy kokybe ir kuriems pasklei-
dziami vertinimo rezultatai, turéty gerinti savo suprati-
mag apie vertinima ir studijy kokybe. Ateityje tokie ben-
druomeneés nariai galéty tapti reiklesni studijy kokybei
ir prisidéti prie jos gerinimo.

Kai kurie autoriai (D. L. Stufflebeamas, 1997; J. Sche-
erensas, 2002) pabrézia, kad vertinimui svarbus pritai-
komumo aspektas: pateiktais rezultatais turi kazkas pa-
sinaudoti arba jie turi salygoti tam tikrus strateginius
sprendimus. Vertinimas buna veiksmingesnis tokiu at-
veju, kai jis atliekamas sistemingai, kai néra epizodinis
ar vienkartinis. Tai turi buti nuolatinis procesas.

Svarbu, kad vertinime dalyvauty jvairiy universiteto
bendruomeniy grupiy atstovai (M. L. Upcraftas ir J. H.
Schuhas, 1996; S. L. ir H. Preskillai, 1997). Siekiant to,
kad vertinimo rezultatai baty naudingi ir padaryty poveikj
institucijos veiklos gerinimui, reikia analizuoti tokius aktu-
alius klausimus, kurie tikrai rupéty universiteto bendruo-
menei. Skirtingi poziuriai privalo buti pareiksti ir iSgirsti,
juos turi buti atsizvelgta tiriant organizacijos veikla. Nuolat
kintancioje aplinkoje nejmanoma remtis vienu kokiu nors
poziuriu, kuris tapty sprendimy priémimo pagrindu. Pliu-
ralizmas padeda geriau pazinti tikrove.

L. Parkeris (1994) kalba apie vertinimo pagristuma ir
patikimuma. Pasak autoriaus, vertinimas buna pagrjstas
tuo atveju, kai aiSkiai jvardijama, kas ir kokiu tikslu yra
vertinama, kai vertinimo kriterijai yra konkretus, nedvip-
rasmiski ir atitinkantys vertinimo tikslg. Vertinimo patiki-
mumg, lemia vertinimo metody tinkamumas, atskiry as-
meny poziurio iSsiaiSkinimas ir dalyvaujan€iyjy vertinime
pozityvus nusistatymas. Vertinimo eigg ir rezultatus saly-
goja jj atliekantys asmenys, uzsakovai ir respondentai, ku-
riy neigiamas pozidris j patj procesa gali sukliudyti gauti
patikimg informacijg ir iSvadas.

Vertinimo naudingumas, jgyvendinamumas, tinkamu-
mas ir tikslumas gali buti pavadinti bendraisiais vertinimo
principais. Juos pagrindé JAV Jungtinis Svietimo jvertini-
mo komitetas. Vertinimas naudingas tuomet, kai gautais

Assessment should be based on certain principles. Fol-
lowing H. Simons (2002), it is possible to enumerate the fol-
lowing principles:

* The importance of team work. It is necessary to create
a culture of cooperation at the university, when every mem-
ber of the community supports this process, is involved and
assumes common responsibility. All people should contrib-
ute to this process by organising it, performing, expressing
their opinion, using assessment outcomes and etc.

* Human and time resources are also important for as-
sessment. If assessment is to become a constant process, it
should be planned in terms of time management, so that not
to take too much time and not to sidetrack the university com-
munity from its main activity. In terms of human resources,
university needs people able to perform the assessment, ana-
lyse its findings and disseminate the obtained conclusions to
those who can make use of them.

» Assessment should be grounded on deep analysis. Broad
research and higher education quality investigation according
to various dimensions reveals the state of quality, but the rea-
sons can be undisclosed. This overall research should be fol-
lowed by a more detailed assessment of separate dimensions,
first of all, of the dimensions demonstrating low quality.

» Assessment should enhance improvement. Every time
the persons who perform assessment should improve and
perform their activity better. Those who participate in assess-
ment by expressing their opinion about higher education qual-
ity and who are familiarised with the assessment outcomes
should increase their understanding about the assessment
and higher education quality. In the future such members of
the community could become more demanding with regard
to quality and contribute to its improvement.

Some authors (D. L. Stufflebeam, 1997; J. Scheerens,
2002) emphasise the importance of utilisation aspect in the
assessment: someone has to use the presented research find-
ings or they should exert impact upon certain strategic deci-
sions. Assessment is more efficient in those cases when it is
performed in a systematic way, but is not episodic or onetime.
It should be a continuous process.

Itis important that representatives of various university com-
munities participated in the assessment (Upcraft and Schuh,
1996; Preskill and Preskill, 1997). Seeking to make use of the
assessment findings and contribute to the institutional devel-
opment, it is necessary to analyse relevant issues which are of
interest to the university community. Different approaches
should be stated, heard, and taken into account while research-
ing an organisation activity. In the constantly changing setting
itis impossible to make one approach as the basis for decision
making. Pluralism helps to know the reality better.

L. Parker (1994) speaks about the validity and reliability of
assessment. According to the author, assessment is valid
when itis clearly stated what and why something is assessed,
when the assessment criteria are clear, unambiguous and
meet the assessment goal. Assessment reliability is deter-
mined by suitability of the assessment methods, clarification
of various approaches and positive disposition of all the par-
ticipants of the assessment. The process of assessment and
its findings are impacted by people who perform it, contract-
ing authorities and respondents whose negative approach to
the process itself can block the opportunity to obtain reliable
information and conclusions.

Utility, feasibility, propriety and accuracy can be called to
be the core principles of the assessment; they were grounded
by the USA Joint Committee on Standards for Educational Eva-
luation. Assessment is utilised when the obtained results are
used by certain groups of people. Before the assessment, the
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rezultatais pasinaudoja tam tikros asmeny grupeés. Prie$
atliekant vertinimg yra jvardijamos jo rezultatais suintere-
suotos grupes, joms rupimi klausimai, surenkama domi-
nanti informacija, nustatyti faktai pateikiami suprantamai
ir pasiekia tas suinteresuotas grupes. |gyvendinamumo
principas reiskia, kad vertinimas atliekamas atsizvelgiant
j realig situacija, pasitelkiant apdairuma, diplomatiSkuma
ir racionaliai naudojant iSteklius. Vertinimas bina tinka-
mas, jei jis atliekamas teisétai, laikantis etikos normy ir
Zmoniy teisiy, jei atsizvelgiama j susijusiy asmeny intere-
sus. Tiksliam vertinimui budingas tiksly ir procedury lai-
kymasis, naudojimasis tinkamais informacijos Saltiniais,
patikimos informacijos rinkimas, teisingy ir nesalisky is-
vady formulavimas.

Tiriant vertinimo sistemos funkcionavimo aplinka, rei-
kia i§siaiskinti Sios sistemos rySius su universiteto vidine
ir iSorine aplinka. Pasak J. A. F. Stonerio, R. E. Freemano
ir D. R. Gilberto (1999), sistema iS jg supancios aplinkos
ima isteklius, perdirba juos ir grazina atgal j tg aplinka kaip
rezultatus. IStekliai gali bti Zzmonés, pinigai, informacija ir
pan. Pagrindiniai vertinimo sistemos iStekliai, jos rezulta-
tai — informacija. Siekiant istirti universitetiniy studijy ko-
kybe, reikalinga informacija i$ universiteto bendruomenés
ir visuomeneés nariy — jy poziuris j studijy kokybe, kurj bu-
ty galima susisteminti ir po to pateikti apibendrintg infor-
macijg apie studijy kokybés bukle universitete ir jos tobu-
linimo galimybes. Universiteto bendruomené priklauso vi-
dinei aplinkai, o visuomené uz jo riby — iSorinei. I1Sorine
aplinka ,galima nagrinéti placigja ir siauraja prasme. Pla-
Cigja prasme galima laikyti, kad organizacijos iSorinei ap-
linkai priskiriami visi iSoriniai jai objektai, t. y. visas iSorinis
pasaulis. Siauraja prasme iSorine aplinkg sudaro tie iSori-
niai objektai (procesai, institucijos), kurie stipriai veikia or-
ganizacijos veiklg ir jos rezultatus® (R. Jucevi€ius, P. Juce-
vi¢iene, B. Jankunaite ir G. Cibulskas, 2003; p. 78). Pla-
Ciai suvokiamg iSorine aplinka buty sudétinga istirti, ta-
Ciau bitina aptarti sgsajas su svarbiausiomis visuomenés
grupémis — universiteto absolventais ir darbdaviais.

Universitetiniy studijy kokybés vertinimo sistema ir
jos funkciniai, morfologiniai ir procesiniai parametrai pa-
vaizduoti 5 paveiksle.

ISVADOS

Universitetiniy studijy kokybés vertinimo sistema gali
atlikti atskaitomybeés, informavimo, palyginamumo ir stu-
dijy kokybés tobulinimo funkcijas. Pirmos dvi funkcijos
susijusios su universiteto iSorine arba vidine aplinka.
Palyginamumo funkcija susijusi su iSorine, o tobulini-
mo — su vidine universiteto aplinka.

Pagal morfologinius parametrus universitetiniy stu-
dijy kokybés vertinimo sistemg sudaro dvi posistemes:
vertinancioji ir vertinamoji. Pirmajai posistemei priklau-
so vertintojai, antrajai — vertinimo objektas, kuris Siuo
atveju — studijy kokybé, apibudinama dimensijomis, ver-
tinimo kriterijais ir rodikliais.

Pagal procesinius parametrus universitetiniy studijy
kokybeés vertinimo procesa sudaro Sie etapai: vertinimo
tikslo nustatymas, studijy kokybés dimensijy apibudini-
mas, vertinimo kriterijy ir rodikliy formulavimas, informa-
cijos Saltiniy nustatymas, vertinimo metody parinkimas,
vertinimo priemoniy parengimas, duomeny rinkimas, jy
analizé ir apibendrinimas. Tai ciklinis procesas. Vertini-
mo sistema saveikauja su universiteto vidine ir iSorine
aplinka, perduodama jai informacija.

groups interested in the research findings are identified, the
questions they are concerned with are verbalised, the neces-
sary information is collected, the determined facts are presented
in a comprehensive way and they reach those interested
groups. The feasibility principle means that the assessment is
performed with due regard to the real situation, including pre-
caution, diplomacy and using resources rationally. Assessment
is proper if it is performed legally, keeping to the ethical norms
and human rights with regard to the involved people. Accurate
assessment is characteristic of maintaining goals and proce-
dures, using the right information resources, collecting reliable
information, formulation of right and unbiased conclusions.

Researching the setting of the assessment system func-
tioning, it is essential to clarify the relations of this system with
the university internal and external setting. Accordingto J. A. F.
Stoner, R. E. Freeman and D. R. Gilbert (1999), a system ab-
sorbs resources from the surrounding setting, processes them
and sends back to the environment as outcomes. Resources
can be people, money, information, and etc. The main resour-
ces and outcomes of the assessment system are information.
Aiming at investigating higher education quality, itis necessary
to obtain the information from the university community and
members of the society — to obtain their approach to higher
education quality, to systemise it, then present the generalised
information about the state of higher education quality at the
university and opportunities for its development. University com-
munity belongs to the internal setting, whereas the society —to
the external setting. External setting can be researched in a
broad and narrow sense. In a broad sense, it is possible to
consider that external setting of the organisation includes all
external objects, i.e. the whole external world. In a narrow sense,
the external setting consists of those external objects (proc-
esses, institutions), which exert intense impact upon the or-
ganisational activity and its findings (R. Jucevi€ius, P. Jucevi-
Ciené, B. Jankunaité and G. Cibulskas, 2003; p. 78). In a broad
sense, external setting is difficult to investigate; however, it is
necessary to discuss its links with the main groups of the so-
ciety — university graduates and employers.

Higher education quality assessment system at universi-
ties is illustrated in Figure 5, revealing its functional, morpho-
logical and processual parameters.

CONCLUSIONS

Higher education quality assessment system at universities
can perform accountability, informing, benchmarking and
quality improvement functions. The former two are directed
to the external or internal university setting. The benchmarking
function is directed outwards, whereas the improvement func-
tion is an inward university setting directed function.

According to the morphological parameters higher edu-
cation quality assessment system consists of two sub-sys-
tems: assessing and assessed. The former sub-system in-
cludes experts, the latter — the assessment object which in
this case is higher education quality, defined by dimensions,
assessment criteria and indicators.

According to the processual parameters the higher educa-
tion quality assessment process consists of the following stages:
identification of assessment goals, description of quality dimen-
sions, formulation of assessment criteria and quality indica-
tors, identification of information sources, selection of assess-
ment methods, development of assessment techniques, col-
lection of data, its analysis and summing-up. It is a cyclic pro-
cess. Assessment system interacts with the internal and exter-
nal setting of the university providing it with the information.
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