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DOKTORANTY VEIKLOS INTERPRETAVIMAS
EDUKOLOGIJOS DOKTORANTUROS KONTEKSTE

INTERPRETATION OF DOCTORAL STUDENTS® ACTIVITY
IN THE CONTEXT OF EDUCATION SCIENCE

Vaiva ZuzeviCitté, llona Tandzegolskiené

Vytauto DidZiojo universitetas » Vytautas Magnus University

Anotacija

Nagrinéjant Europos dokumentus, teigiama, kad
pagrindinis doktoranty programy elementas ir taliau islieka
tyringjimais pagrista mokslo pazanga, taciau pabréZiama,
kad doktoranty rengimas turi atitikti rinkos poreikius, kurie
yra platesni uz universitete, kadangi jaunajam mokslininkui
reikalingos ne tik tyrimy kompeatencijos, bet laip pat svarbu
igyti ir perkeliamuyjy jgodziy. Doktoranto, kaip mokslininko,
kvalifikacija — tai aukSciausio (aStuntojo) lygmens kvalifikaci-
ja, atskleidziama gebéjimu ne tik tinkamai panaudoti turimas
Zinias, bet ir varijuoti jomis sudeétingose situacijose, gebati
planuoti bei jgyvendinti sudetingus projekius, jvertinant tai,
kad Zinios nuolatos kinta. Kaip jrodyma, kad $is lygmuo
pasiektas, dokiorantas privalo pademonstruoti plataus pro-
filio gebéjimus, matomus doktorantiros studijy pabaigoje,
pristatydamas tirramojo darbo rezultatus — disertacija;
vertinant tirilamg)j) darbg atsiZvelgiama j gebéjima atskleisti
problemos sudetingumg, parengti tyrimo projekig bei jj
igyvendinti pasirenkant tinkamus iyrimo metodus, inter-
pretuoti tyrimo rezultatus bei pateikti atitinkamas iSvadas
parengiant skiaidai gautus rezultatus.

Pagrindinégs sagvokos:

edukologijos daktaro kvalifikacijos apragas. mokslininko
kvalifikacija, kompetencija, tarpdiscipliniSkurnas, meduling
programa

[VADAS

Europos komisijos dokumentuose aukstojo mokslo
pletotés klausimais (Bolonijos deklaracijoje, Glazgo
deklaracijoje, Berlyno komunikate, Bergeno komunikate ir
kt.) pabréziamas glaudus universitetu bendradarbiavimas
ir vieningo ju tinklo kirimas. Taip pat akcentuoiama, kad
tarptautiniame akademiniame bendravime turi vyrauti
akademinés bei socialinés vertybés, kuriomis grindziamas
ju indéis j visuomene. Siuose dokumentuose pabréziama

Summary

The analysis of the European docurmenis makes it evident that
the major component of doctoral programmes has been research
based advancement of science; however, it has been emphasised
that preparation of doctoral students should meet markel demands
which are broader than university demands as a young researcher
needs to acquire transferable skills together with research compeaten-
cies. Doctoral student’s as researcher's qualification is the highest
level (level eight) qualification, it manifests itself in the ability to use
1he acquired knowledge properly in various complex situations, to be
able to plan and implement complicated projects taking into account
the changing nature of knowledge. As the evidence of the achieve-
ment of the highest level, a doctoral student must demonstrate
troad range skills at the end of the doctoral studies, presenting the
outcomes of the research work, i.e. the dissertation; the assessment
of the research work takes into account the doctoral student’s ability
to reveal the complexity of the research problem, to prepare research
design and implernent it, choosing appropriate research methods, to
interpret the research findings and present proper research conclu-
sions preparing the research findings for dissemination.

Key words:
qualification portfolio for doctors in education science, researcher
qualification. competency, interdisciplinarity. module programme

INTRODUCTION

The documents of the European Commission on the development
of higher education (the Bologna Declaraticn, Glasgow Declaration,
Berlin Communiqué. Bergen Communigué, and etc.) highlight a close
cooperation among universities and the establishment of their unified
network. They also emphasise that academic and social values should
prevail in the international academic co-operation that for the basis
of their impact upon the society. The above mentioned documents
emphasise the ncreasing orientation of study curriculum at higher



didesné aukstojo mokslo (universitety) studiju turinio
orientacija | veiklos sistemas atsizvelgiant j Europos bei
nacionalings darbo rinkos poreikius.

Bolonijos deklaracijoje pabréziamas aukstojo moksio
ir mokslo rySys bei bitinybé uztikrinti 5 ry&j, lemiant]
didesnj Europos aukstojo moksto erdvés konkurencin-
gumg ir patraukluma. Glazgo deklaracijoje daug démesio
skiriama mokslininky rengimui ir karjerai. Nors pagrindinis
doktoranty programy elementas vis délto islieka tyringji-
mais pagrista mokslo pazanga, taiau akcentuofama, kad
doktaranty rengimas turi atitikti rinkos poretkius, kurie yra
platesni uZ universiteto, kadangi jaunajam mokslininkui
reikalingos ne tik tyrimy kompetencijos, bet taip pat svarbu
jgyti ir perkeliamuyjy jg0oziy.

Berlyno komunikatas (2004) taip pat pripazista ir
akcentuoja moksliniy tyrimy, kaip ,strukidrinés aukstojo
mokslo dalies”, svarba bei ragina institucijas bendradar-
biauti, palaikant tarpdiscipliniskumo idgja bei tobulinant
aukatojo mokslo kokybe.

Aukstojo mokslo ministru konferencijos kemunikate,
pasiraSytame Bergene, pabréziama, kad doktorantiros
programose turi biiti formuojama tarpdisciplinines studijos
bei perkeliamieji jgidzial, taip sigkiant patenkinti platesnes
darbo rinkos poreikius. Mokslo kvalifikacijy pripazinimas
Bergeno komunikate jvardijamas kaip viena i$ pagrindiniu
uzduociu. Pagrindiniu daktaro rengimo komponentu Siame
dokumente jvardijama mokslo pazanga, vykstanti originaliy
tyrimy metu.

Siuo metu Lietuvoje doktorantiiros studijos vyksta sava-
rankiSkai. Taciau siekiant uztikrinti kokybiska doktorantoros
baigiamuyjy darby pristatyma, projekto , Tarpuniversitetinio
edukologijos dokforantiros koensorciumo sukirimas”
metu parengta modufing programa, kuria siekiama page-
rinti edukologijos doktoranty rengiamy moksliniy darby
kokybe. Apklausos, parengtos remiantis Edukologijos
daktaro kvalifikacijos aprasu” (parengtu, vykdant projekt
Tarpuniversitetinio edukologijos doktorantiiros konserciu-
mo sukirimas, Nr. ESF/2004/2.5.0-K01-012), metv buvo
issiaiskinta, kad doktorantai kritidkai vertina gebéjima
analizuoti bei vertinti Svietimo reiskinius, suplanuoti ir atliki
kokybinius bei kiekybinius Svietimo tyrimus bei atlikti Siy
tyrimo rezultaty moksling analizg ir sklaida.

Tyrimo problema yra tai, kad edukologijos doktorantai
savo veikla organizuoja savarankidkai. Doktorantiiros
studentai pripazjsta. kad jiems troksta tiek moksliniy
diskusijy su profesoriais, tiek su kolegomis; taip pat
pastebima, kad doktorantai fik teoriskai suvokia, kokios
kompetencijos jiems bdtinos bei kiekvienas individualiai
iesko kelio joms pasigkdi,

Straipsnio tikslas — issiaiskinti, kiek pagal edukologi-
jos daktarui numatytas kompstencijas parengti modutiai
atitinka iy dieny reikalavimus planuojant bei vykdant
mokslinius tyrimus.

Tyrimo uzdaviniai: aptarti parengiy moduliy suderina-
muma su edukologijos daktaro kvalifikacijos apraSu bei
nustatyti, ar parengti moduliai padeda doktorantams jy
veiklos metu siekti numatyly kompetencijy.

Tyrimo metodai: dokumenty analize; anketine eduko-
logijos doktoranty apklausa.

Tyrimo metodika: analizé buvo atlikta dviem etapais.
Pirmajame etape buvo issamiai iSanalizuoti dokumentai

education institutions {universities) towards action systems, faking
into account European and national labour market needs.

Bologna Declaration stresses the relationship between higher
education and science and necessity {0 ensure this relationship,
determining higher competitiveness and attractiveness of European
higher education area. The Glasgow declaration pays a lot of attention
to researcher preparation and career. Though the major element of
doctoral programmes is still the research-based advancement of
science, it has been emphasised that the preparation of docioral
students should meet market demands which are broader than
university demands, as a young researcher needs to acquirg transfer-
able skills together with research competencies.

The Berlin Communigue (2004) also recognises and emphasises
the importance of scientific research as “structural part of higher
education” and fosters instittions to co-operate, maintaining the idea
of interdisciplinarity and improving the quality of higher education.

The Communigué of the conference of the ministers of higher
education, signed in Bergen, emphasises thatinterdisciplinary studies
and transferable skills should be formed in doctoral programmes,
seeking to satisfy the needs of a broader labour market. Recognition of
researcher qualification is named in the Bergen Communiqueé as one of
the main objectives. This document acknowledges the advancement
of science through original research as the main component of docior
preparation programmes.

At present, doctoral studies in Lithuania are provided indepen-
dently. However, aiming at ensuring qualifative presentation of final
doctorat work, a modular programme was prepared during the project
“Establishment of Interuniversity Consortium of Doctoral Studies in
Education” which aims at improving the quality of research work
performed by doctoral students in Education Science. The survey
prepared on the basis of the "Qualification Portfolio for Doctors in
Education Science” {developed during the process of implementation
of the project Establishment of Interuniversity Consortum of Doctoral
Studies in education, No. ESF/2004/2.5.0-K01-012) found out that
doctoral students have a rather critical attitude towards their ability
to analyse and assess educational phenomena, plan and perform
qualitative and quantitative educational research and perform scientific
analysis and dissemination of the obtained research findings.

The research problem is that doctoral students in the science of
education organise their activity independently. Doctoral students
admit that they lack scientific discussions with professors and their
peer-colleagues; it is also possible to notice that doctoral students
perceive only theoretically what competencies are necessary for them
and each doctoral student searches for individual ways to acquire
these competencies.

The purpose of this article is to find out how the modules, prepared
according to the competencies foreseen as necessary for doctoral
students, meet nowadays requirements in planning and performing
scientific research.

The objeclives of the research: to discuss the coherence of the
prepared modules with Qualification Portiolio for Doctors in Education
Science and identify if the prepared modules help doctoral students to
seek for the foreseen competencies during the doctoral studies.

The research methods: document analysis; questionnaire survey
of doctoral students in Education Science.

The research design: the analysis was performed in iwo stages.
During stage one the documents and educological, sociological and
phitosophical literature were analysed in a comprehensive way. the
obtained resuits aflowed to foresee the landmarks and steps for the
future empirical analysis. In stage two, a questionnaire survey of
the doctoral students in Education Science was performed and the
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bei edukologing, sociologing ir filosofing literatiira; gaufi
rezultatai leido numatyti bisimos empirings analizés gaires
ir Zingsnius. Antrajame gtape buvo atlikta edukologijos
doktoranty anketing apklausa, kurigs mety buvo nustaty-
tas parengty moduliy suderinamumas su ,Edukologijos
daktaro kvalifikacijos aprase” numatytomis doktoranto
kompetencijomis.

KOMPETENCIJOS SAVOKOS RAIDOS ETAPAI

Universitetai teikia aukstajj universitetinj isilavinimg
- t. y. bakalauro ir magistro kvalifikacinius laipsnius bei
moksly daktaro laipsnj. Sie kvalifikaciniai mokslo laipsniai
atitinka Lietuvos nacionalings kvalifikacijy sgrangos Sestajj,
septintgjj bei astuntajj kvalifikacijy lygmenis. Analizuojant
Lietuvos nacionalinés kvalifikacijos sarangos lygmenis,
doktoranto, kaip mokslininko, kvalifikacija — tai auksCiau-
sio (astuntojo) lygmens kvalifikacija, kuri atskleidziama
gebéjimu ne tik tinkamai panaudoti furimas Zinias, bet ir
varijuoti jomis sudétingose situacijose, gebeti planuoti
bei jgyvendinti sudétingus projektus, jvertinant tai, kad
Zintos nuolatos kinta. Tai yra sudétingas, reikalaujantis
gero pasirengimo, lygmuo. Kaip jrodyma, kad Sis lygmuo
pasiektas, dokiorantas privalo pademonstruoti plataus
profilio gebéjimus, matomus doktorantiros studijy pabai-
goje, pristatydamas tiiamojo darbo rezuliatus — disertacija;
vertinant tiriamajj darba atsiZvelgiama j gebéjima atskleisti
problemos sudétinguma, parengti tyrimo projekia bei jj jay-
vendinti pasirenkant tinkamus tyrimo metodus, interpretuoti
tyrimo rezultatus bei patgikti atitinkamas iSvadas parengiant
sklaidai gautus rezuitatus.

Galima bty paminéti, jog Zinios mokslingje ir profesingje
veildoje suvokiamos 3iek tiek skirtingai. Universitetinés
Zinios labiau akcentuoja mokymasi ir atliekamus tyrimus,
o profesinés veiklos zinios ¢ia suprantamos kaip pagrin-
diniai istekliai, padedantys atlikti jvairias uzduotis, t. v.
Ziniy ir gebéjimy tarpusavio derinimas. Zmogaus Zinios,
mokejimai, jgidziai, nuostatos, jgaunami mokantis, jvar-
dijami kvalifikacijos savoka. Kvalifikacija parodo asrnens
tinkamumg vienai ar kitai profesijai ir yra jvardijama kaip
rezultaty rinkinys. Cia akcentuojama ne tik Zinios, mokéjimai
ar jgudziai, bet ir ju jvertinimas ar pripazinimas; dazntausiai
tai isreiskiama formaligja dokumentine forma. Siuo atveju,
kalbant apie parengty .Edukologijos daktaro kvalifikacijos
aprasa", kurj galima bity jvardyti kaip doktoranto veiklos
proceso vertinima, atskleidziami edukologijos daktaro
profesings veiklos uzdaviniai bei fiksuojamos Siai veikiai
reikiamos atlikti kompetencijos. Kompetencifa, anot R.
Lauzacko (2005). — tai .funkcinis gebéjimas adekvagiai
atlikhi tam tikrg veiklg".

Apzvelgiant kompelencijos savokos atsiradimo salygas,
pastebima, kad nors ir kaip bty keista, jos yra visigkai
nesusijusios su diskusijomis apie kompetencijy vystyma(-
si) tyrimy ir programy rengimo metu. Kompetencijy sqvoka
pirma karta pavartojo lingvistikos specialistai: Noam
Chomsky jvedé Sig savoka norédamas apibiidinti subjek-
tyvias kompleksinio (jvairiapusisko) ir variantisko kalbos
vartojimo gramatings prielaidas. Septintajame, astuntajame
desimtmeciuose socialiniy mokshy srities pranesimuose i
sgvoka vartota panasia gramatine prasme, sigkiant identi-
fikuoti socialing veikla. Hebermas pristaté komunikacinés

ccherence of the prepared modules with competencies necessary for
doctoral students foreseen in the “Qualification Portfolio for Doctors
in Education Science” was determined.

STAGES IN THE DEVELOPMENT OF COMPETENCY
CONCEPT

Universities provide higher university education, i.e. they award
Bachelor and Master qualification degrees and a degree of the Dactor
in Sciences. These qualification degrees correspond to levels six,
seven and eight of the Lithuania National Qualification Framewark.
Analysing the levels of the Lithuanian National Qualification
Framework, doctoral siudent’s as researcher's qualification is
the qualification of the highest level (eight), which is revealed by
the ability to use the acquired knowledge properly and vary it in
complicated situations, to be able to plan and implament complicated
projects, taking into account the changing nature of knowiedge. it is
a complicated level which requires good preparation. As the proof of
the achievement of this level, a doctoral student must demonsirate
broad range skills evident at the end of the doctoral studies, prasenting
the outcomes of the research work, i.e. his/her disseriation; the
assessment of the research work fakes into account the doctoral
student’s ability to reveal the complexity of the research problem,
1o prepare aresearch design and implement it choosing appropriate
research methods, to interpret the obtained research findings and to
present proper research conclusions preparing the research findings
for dissemination.

it can be stated that knowledge in the scientific and professional
activity is perceived slighily differently. University knowledge is more
ariented to learning and performed research, whereas professional
activity knowledge is understood as the major resources that help
to perform various tasks, i.e. coherence of knowledge and skills.
Human's knowiedge, abilities, skills, dispositions, acquired in
leamning, are included inthe concept gualification. Qualification shows
a person's suitability for one or another profession and is named as
a set of outcomes. Here the focus is not only on knowledge, abilities
or skills, but alse on their evaluation or recognition; mast often it is
expressed in aformal docurnent form, Inthis case, speaking about the
prepared “Qualification Portfolio for Doctors in Education Science”,
which can be considered to be the assessment of doctoral student's
activity process, the objectives of professional activity of a doctor
in Education Science are revealed and the competencies necessary
to perform this activity are identified. Competency, according to
R. Lauzackas (2005), is a “functional ability to perform a certain
activity adequately”.

An overview of the origin of the competency concept shows
that, how strange it may appear, it is totally unrefated to the discus-
stons about the development of competencies during research
or programme designing. The concept of competencies was
first mtroduced by the specialists in linguistics. Noam Chomsky
introduced the concept of competence aiming at defining subjective
and versatile grammatical assumptions of the use of language. In
the seventh and eighth decades this concept startad to be used in
the same grammatical sense in article of the Social Science area in
order {0 identify social activity. Heberm infroduced the concept of
communicative competence and provided a synonym to this concept
me - identification. In the eighth and ninth decades this concept
was transferred to vocational education and training discipline,
where concrete propositions to develop and enhance separate
components of competence were presented. Soon the difference
between cempetence and performance, expanded by Chomsky.



kompetencijos savoka ir suteiké Siai sgvokai sinonimg as
— identifikavimas. AStuntajame, devintajame desimtmecivose
§i sgvoka perkeliama j profesinio rengimo discipling, kur jau
pateikiami konkret(s sidlymai atskiriems kompetencijos ele-
mentams vystyti bei skatinti. Greitai pradéta naudotis Ghomsky
isplétotu savokos skirtumu tarp kompetencijos ir atfikimo.
Kompetencija ¢ia nurodoma kaip gebéjimas autentiskose situ-
acijose disponuoti spalvingais kalbos pavyzdziais, o atiikimo
savoka apibddinama kaip gebéjimas tinkamai panaudoti kalbos
pavyzdzius. DeSimtajame deSimtmetyje jvyksta kompetenciios
sgvokos vartofimo pasikeitimas, susijes su tyrimo ir jo vystymo
programomis; sgvoka vartojama socialiniuose moksluose,
pvz., profesiniame rengime bei suaugusitjy Svietime (remtasi
Vokietijos patirtimi}. Sioje savoky sandiroje biitina skirti keletg
tearijy srauty:

1. Pasikeitimai profesinio rengimo srityje.

Devintajame dedimtmetyje pradedama daug kalbéti apie
veiklos kompetencijg profesinio rengimo srityje, diskutuojama
ne tik apie bendrasias kompetencijas, taiau taip pat plagiai
aptariama profesiniy bei asmeniniy gebéjimy vystymosi giga.
Daug kalbama apie profesiniy kvalifikaciniy reikalavimy iSpléti-
ma ir fobulinima bei tolimesnio profesinio rengimo procesus.

2. Veiklos projektavimas profesiniame rengimea.

Pleciantis kvalifikaciniams reikalavimams. paskutinio
desimtmecio tema yra susijusi su reikalavimu suderinti
kvalifikacifg su kompetentinga veikla. Kalbant apie j veiklas
orientuota profesinj rengima, reikéty paminegti, kad Siuo metu
kuriami, iSbandomi bei jgyvendinami nauji metodai, kuriuose
kalbama apie visa apimancias kvalifikacijas, pvz., bendrasias
kvalifikacijas, t. y. gebejima spresti problemas, savarankisko
mokymosi geb&jimus, kurie neugdomi, tafiau vystosi patys
savaime. Déi tokios turinio sekos atsiranda nauja tyrimo erdve
- fai metodu jvedimas, kuris skatinty savarankisko mokymosi
motyvus; daug kalbama apie didaktinius savarankisko moky-
mosi aspekius.

3. Pasikeitimai suaugusiujy Svietime.

Suaugusiujy Svietime taip pat matyti ryskds pasikeitimai,
kadangi pradedama kalbéti apie visa gyvenima trunkantj moky-
masi. Analizuojama ne tik suaugusiyju mokymosi uzdaviniai ir
problemos postmodernioje visuomenéje, bet ir akcentuojama
mokymosi teorijy svarba subjekto atévilgiu, jo veiklos suderina-
mumo problematika bei aiSkinamieji pavyzdziai remiantis visg
gyvenimg trunkanciu mokymusi. Taigi suaugusiujy $vietimo
tasa paremta aiskinamaja tradicija, kuriai svarbu mokymasi ir
reflektavimo metu Zmonéms suteikiama galimybé pazvelghi j
bisimus rezultatus, jsijausti j refleksijg ir transformacija.

4. Visy gyvenimg trunkangio mokymaosi aiskinimas, inter-
pretavimas.

Teoriniy darby ir analizés eigoje isryskéjo, kad besimokantys
asmenys geriausiy mokymosi rezuitaty pasiekia dél numano-
mos ateities ir savo subjektyvios patirties déka. Suaugusiujy
mokymasis neakcentuoja naujy Ziniy ir iSmokimo, — cia kal-
bama apie tinkamiausio sprendima radima siekiant pasitikrinti
turimas Zzinias, jsitikinimus bei gebéjimg visa tai modifikuoti.

Besivystant kompetencijos sgvokai, atsiranda [vairds
kompetencijos $avokos apibrézimai. G. Franke (2001} pateikia
jvairiy autoriy issamu kompetencijos savokos apibidinimg
(zr. 1 lentele).

Galima pastebeti, kad vzsienio autoriai, aptardami kompe-
tencijos apibrézima, akcentuoja Zinias bei gebéjimus. pasi-
reiskiandius tam tikroje veikloje, ir sprendimo bidai. siekiant

started to be used. Here competence is defined as innate, often
unconscious knowledge people have about their own langeuage,
whereas performance is defined as the way in which the language
is used in reality. In the tenth decade the change in the use of
the competence concept occurred related to research and its
development programmes; the concept used in Social Sciences,
€.g.. vocational education and training and adult education {on the
basis of German experience). In this interface of these concepts.
some flows of theories can bg discerned:

1. Alterations in the area of vocational education and
fraining.

In the ninth decads, the concept of activity competence was
broadly discussed in the vocational education and fraining area,
not only core copatenciess but also the process of professional
and personal skill development were disputed. Discussion alsg
evolved around the expansion and development of vocational
qualification requirements and further vocational education and
training processes.

2. Activity designing in vocational education and training.

During the development of qualification requirements, the
topic of the last decads was related t0 the requirement to cohere
qualification with competent activity. Analysing activity oriented
vocational education and fraining, it is necessary to note that at
present new methods are designed, tested and implemented;
1hese new methods discuss overarching qualifications, .g.. core
qualifications, i.e., ability fo solve problems, independent learning
skifls that are not trained but develop of their own accord. Due to
such sequence of curriculum a new research area has emerged
— introduction of methods which enhances independent learning
motives: didactical aspects of independent learning have also
received broad attention.

3. Changes in adult education.

Adult education has also undergone significant changes with
ihe introduction of the concept of lifelang learning. Adult learning
objectives and issues in the post-modern society have been
analysed, emphasising the importance of learning thearies with
regard to the subject, subject’s activity compatibility issues and
explaining descriptive samples on the basis of lifelong learning.
Thus adult education continuity is based on the dascriptive tradi-
tion which takes into account an epportunity provided to people
to foresee the future outcomes through learning and reflection
and plunge into reflection and transformation.

4. Explanation and inferpretation of lifelang learning.

The analysis of theoretical works reveaied that learners achieve
the best learning outcomes due to the foreseen future and their
subjective experience. Adult learning does not focus on new
knowledge and learning that knowledge, instead it concentrates
on finding the most proper solution in order to check one’s
knowledge. beliefs and ability to modify them.

The development of the concept of competencies gave rise
to the appearance of various definitions of the concept. G. Franke
(2001} presents a comprehensive set of definitions of competency
concept (see Table 1).

It is possible to natice that foreign authors, discussing the
definition of competencies, emphasise knowledge and abilities,
manifested in a certain activity; whereas the ways of solutions,
seeking to perform a certain activity, depend on knowledge
possessed by each individual and his level of abilities.
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1 lentelé, Kompetencijos savokos apbréimas pagal R. Arnold, 1. Schugssler (G. Franke 2001 66)
Table 1. Definitions of the competency concept according to R. Arnold, I. Schuessler (G. Franke 2001: &6)

SIOLOMOS SAVOKOS / PROPOSED DEFINITION OF THE CONCEPT

Kormpetencijz suprantama kaip visy gebéjimy, turimy Ziniy ir mastymo modeky visuma,
kuriuos asmuo jayja jvairiose situacijose ir panaudoja darbo aplinkoje (Weinberg 1996). /

Competency is understood by the entirety of all skills, acquired knowledge and thinking
models that a person acquires in various situations and uses in work setting (Weinberg
1996).

Profesine kompetencija disponuoja fas, kas turi bitinas savo profesijai Zinias, jgddzius ir
gebejimus, uzduotis darbe sprendZia savarantaskai ir lankséiai, yra gabus ir savo darbo
aplinkeje pasirenkamas kaip gebantis allikdi sudétingas uzduotis, taip pat prisideda prie
darbo organizacijoje {Bunk 1994). /

Professional competency is in the disposition of those who have necessary professional
knowledge, skills and abilities they require to carry out an occupation if he or she ¢an solve
tasks independently and flexibly and is both willing and abfe to plan ahead in his working
sphere and within work-organisational structures” (Bunk 1994},

Kompetencija suprantama kaip vidiniy psichologiniu salygy sistema, kuri pasireiskia
matomos veiklos kokybe ir jg regulivoja, taigi kompetencija parodo psichinégs veiklos
kokyhing eigg ir yra jvardijama kaip skinamasis asmenybés pozymis {Baitsch 1996). /

Competence is understoed as a system of internal psychalogical conditions which manifests
itseif in the quality of the observed activity and regulates it; thus, shows gualitative process
of psychic activity and is named as a distinctive personality trait (Baitsch 1996).

|vairiy kompetencijy komponentai — tai: disponavimas turimomis Ziniomis, turimy Ziniy
vertinimas bei klasifikacija, gebéjimas pertvarkyti turimas Zinias ir jas pritatkyti, gebgjimas
orientuotis veikloje, gebeéjimas veikti, bt aktyviam; kompetentinga asmenybg turi
kognityviniv, emocionaliy ir motyvaciniy jgltdZiy bei strateqija socialinj statusa, dispozicijy
jsivertinima. Skirtingai nei tokios savokos kaip mokéjimas, gebéjimai, kvafifikacija ir kt.
kompelencijos sgvoka apima gebgjima paciam asmeniui individualiai grganizuoti savo
veikla ir mokymasi (Emenbeck 1996), /

Compaonents of various competencies — is the use of the current knowledge, assessment
of the current knowledge and its classification, ability to transform the current knowledge
and apply it, ability to orientate in the activity, ability to act and be active; a competent
personality possesses cognitive, emotional and motivational skills and strategies, social
stalus and is able 1o self-assess dispositions. Differently from such concepts as knowing
how, abilities, qualification, and ef¢. the concept of competency includes ability to organise
one’s awn activity and learning individually (Erpenbeck 1996).

Si sgvoka suprantama kaip turimy Ziniy suma ir gebéjimas panaudoti turimas Zinias
konkredioje situacijoje. Taigi kompetencijy visuma susideda i$ pastoviy ir nuotat kintangiy
ziniy, kurios yra aidkios, suprantamos individui arba uzsléptos. gali bti apradytos arba
tokios, kuriy nejmanoma aprasyti, suvokiamy ir Resuvokiamy gebejimy ir sugebéjimu.
Taip pat galima boty pasakyti, kad tiek bendrosios, tiek su profesing veikla susijusios
kompetencijos yra susijusios su atliekama veikla ir su individu. Vadinasi, kompetencija
apibréziama remiantis konkregia veikla, uzduotimi ar pateikiama problema, kur atfiktos veiklos
sudétingumas pasireiskia individo gebéjimu atiikti pavestas uzduotis. Kompetencija, kaip ir
kompetencijy susiformavimo etapai, negalt bilti lyginami tokiu paéiu matu kaip kvalifikacija
{Bernier, 1997). /

This concept is understood as the sum of the present knowledge and ability to use the
present knowledge in a concrete situalion. Thus the entirety of competencies consists of
stable and constantly changing knowledge that is clear, understandable for the individual
or hidden, can be described or, on the contrary, does not visld to descriptions, conceivable
and inconceivable abilities and capabilities. Thus it can be said that both core competencies
and professional activily related competencies arg related to the performed activity and to an
individual. Consequently, competency is defined an the basis of 2 congrete activity, task or
presented problem where the complexity of the performed activity manifests in individual's
ability to perform the assigned tasks. Competency, as well as the stages of competency
formation, cannot be compared according to the same measures as qualification (Bernies,
1997).

CHARAKTERISTIKA / CHARACTERISTICS

+ (Gebéjimai, Ziniy ir mastymo struktoros /
Skills, knowledge and thinking structures:;

+ Formalusis ir neformalusis jgijimas /
Formal and informal acquisition.

« Zinios, gebéjimai, pasirengimas /
Knowledge, abilities, preparation;

= Pasirengimas darbui /
Preparation for work.

= Vidiniai veikla reguliuojantys psichologiniai
Zinpjimai /

Internal psychological cognitions regulating
knowledge,

* Asmenybés kitimas /

Personalify change.

» Disponavimas turimomis Ziniornis, jy
jvertinimas ir klasifikavimas /

Having knowledge in one's disposition, its
evaluation and classification;

+ Veiklos organizavimas ir strategija /

Activity organization and strategy,

+ (Gebéjimas paciam organizuoli savo veikla ir
mokymasi /

Ability to organize one’s activity and learning
independently.

» Turimos Zinios ir gebéjimas jas panaudoti /
Acquired knowledge and ability to use it;

= Apibréztos ir neapibréztos zinios /

Definite and indefinite knowledge;

« Susijusios su veikia ir subjektu /

Related with activity and subject;

= MaZai abjektyvumo /

Litile objectivity.



atlikti veiklg, priklauso nue kiekvieng individo turimy Ziniy
bei gebéjimy lygio.

EDUKOLOGIIOS DAKTARG KOMPETENCIJY RAISKA
PARENGTUOSE MODULIUOSE

Pirminiame projekio etape parengtas .Edukologijos
daktaro kvalifikacijos apradas”, kuriame fiksuojamos
edukologijos studijas baigusio ir edukologijos daktarg
mokslinj laipsnj jgijusio asmens kompetencijos. Pagal
parengta .Edukologijos daktaro kvalifikacijos apra3a” is viso
skiriamos devynios kompetencijos, kurios biitinos siekiant
edukolagijos daktare mokslinio laipsnio, tai;

1. Gebéti analizuoti savo moksling veiklg, plétoti kom-
petencijas bei asmening karjera;

2. Gebéti vertinti ir interpretuoti pasirinktus &vietimo
reiskinius ir problemas teorijos bei kity tyrimy kontekste;

3. Gebeti pritaikyti kity moksly pasiekimus Svietimo
tyrimugose;

4. Gebéti vertinti Svietimo reiskinius veiklos pasaulio
kontekste;

5. Gebéti vertinti aukstojo mokslo reiskinius ir proble-
mas didaktikos pozitriu;

6. Gebéti suplanuoti ir atlikti kokybinj ir kiekybinj
vietimo tyrima;

7. Gebéti atlikti tyrimo rezultaty apiforminimg bei
skfaida;

8. Gebéti faikyti apragomaosios statistikos metodus
atliekant savo tyrima;

9. Gehéti parengti ir atlikti Svietima tabulinimo ir mokslo
projekta.

Pateiktos edukologijos daktaro, siekianCio sekmingai
apainti disertacija, kompetencijos numaté tolesniame etape
rengiamy moduliy pagrindines temas: filosofijos pagrindus,
kiekybinius bei kakybinius tyrimus, universiteting didaktika,
projekiy rengima, kvalifikacijy sistema, statistinius skaicia-
vimus ir kt. Rengiant modulius, siekta atsizvelgti | Siy dieny
aktualijas, kad modulis savo turiniu bei tematika atitikty Siy
dieny profesinés veiklos, numatancios tarm tikras kompetan-
cias, refkatavimus. Kompetenciios apraSomos kvalifikacijos
aprase, todél studijy moduliy orientyrais kaip tik ir laikyios
iSskirtosios kompetencijos: vienoms daugiau démesio
buvo skirta vienuose, tam parankiausiuose, moduliuose,
Kitoms — kituose. Paminétina, kad visoms isskirtosioms
kompetencijoms tarpdiscipliningje edukologijos doktoran-
tiros modulinéje programoije skirtas démesys ir pagalba jy
sigkiant sudaré moduliy medZiagos. vzduotiy organizavimo
serdj. Zinoma, siekia, kad kiekvienas rengiamas modulis
bty nukreipiamas | konkrecia profesing veikla, jos vyk-
dymo procesus ir rezultatus. Rengiant modulius, taip pat
atsizvelgta j keturis svarbiausius aspektus: ugdymo turinj,
kompetencijas. mokyma ir mokymosi tearijas, metodinius
ir metodologinius aspekius.

Apklausoje viso dalyvavo 32 dolkdorantai. I3 jy 31 moteris
ir 1 vyras. I3 8io pasiskirstymo matyti, kad doktorantiroje
didele skaifiaus persvara dominuoja moterys.

Skirstant respondentus | amziaus grupes, visai nebuvo
22-25 mety respondenty. 26-30 mety grupg anketinéje
apklausoje sudaro 14 respondenty. 31-35 mety grupg
sudaro 5 asmenys. Tiek pat apklaustyjy (5 asmenys)
yra ir 36-40 mety grupéje. 41-42 mety grupe sudaro

MANIFESTATION OF DOCTOR’S IN EDUCATION SCIENCE
COMPETENGIES

The “Qualification Portfolio for Doctors in Education Science”,
prepared at the initial stage of ihe project, records the competencies
of a person who completed doctoral studies in the Education Science
and acquired an academic degree of a doctor in the Education
Scisnce. According to the prepared “Qualification Portfolio for Doctors
in Education Science”, nine competencies were distinguished,
necessary to be acquired in order to obtain the degree of a doctor in
Education Science:

1. To be able to analyse one's scientific activity, develop
competencies and personal career,

2. To be able to assess and interpret the chosen educational
phenomena and problems in the context of theory and other
research;

3. To be abls fo apply the achievements of other sciences in
educational research,

4. To be able to assess educational phenomena in the context
of the world of work;

5. Tobe able to assess higher education phenomena and issues
with regard to didactics;

6. To be able to plan and perform qualitative and quantitative
research in education;

7. To be able to perform processing and dissemination of
research findings;

8. Tobe able to apply descriptive statistical methods performing
research;

9. To be able to design and perform a research project in the
development and science of education.

The presented competencies of a doctor in Education Science,
who aims to succeed in defending the dissertation, envisage the major
topics for the modules 1o be prepared in the further stage: philosophical
foundations, quantitative and qualitative research, university didactics,
project preparation, qualification system, statistical calculations, and
etc. Preparing modules, the regard was taken into today’s actualities;
the module was planned to be in congruence by its content and topics
to the requirements of today’s professional activity which foresees
certain competencies. Competencies are described in qualification
partiolio; therefore, the distinguished competencies are considered
1o be the guidelines for the study madules: some competencies
attracted more attention in some modules, others, subsequently, in
others. It is worth noting that all distinguished competencies in the
interdisciplinary modular programme for doctors in Education Science
and support given to achieve them comprise the core of the module
materials and organising assignments. 1tis obvious though that each
prepared module should be oriented to a concrete professional activity.
its performance processes and outcomes. Four most important
aspects were also taken into account while preparing the modules:
educational curriculum, competencies, teaching and learning theories,
didactical and methodological aspects.

32 doctoral students participated in the survay, including 31 female
and 1 male student. The distribution of the research participants with
regard to gender revealed that female students prevail in doctoral
studies.

Grouping the respondenis with regard to the age identified the
absence of 22-25 year old respondents. The group of the research
respondents of 26-30 years of age consisted of 14 respondents.
The group of 31-35 year-olds was comprised of 5 persons. The
same number of the research participants (5 persons) was in the
36-40 year old group. The group of 41-42 year-olds consisted of
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8 respondentai. Tolesnéje amZiaus grupéje (45-50
met) ir vyresnio amziaus) respondenty, dalyvaujanciy
apklausoje, néra. Respondenty pasiskirstymas pagal
amziy pateikiamas 1 paveiksle.

Galima pastebéti, kad testuojant modulius daugiausia
dalyvauja jauni doktorantai. Tai parodo, kad doktorant(-
roje pradedama studijuoti netrukus po !l-osios pakopos
(magistrantiiros) studijy baigimo.

Testuojant modulius, daugiausia {15} dalyvaujanciyjy
buveo pirmojo kurso dokiarantai. Antrojo kurso studenty,
dalyvaujanciy moduliy testavime, buvo 11. Treiojo ir
ketvirtojo kurso doktoranty, dalyvaujanciy testuojant

8 respondanis. there were no respondents parficipating in the survey
from the seror group (45-50 years old or clder). The distribution of the
respondenis accord:ng to their age is presented in Figure 1.

It is evident that mainly young doctoral students participated in
piloting the modules. This proves that graduates choose doctoral
studies targely soon after completion of the second level studies (Master
programme).

Testing the modules, the majority of the research participants (15}
were the first year doctoral students. Only 11 second year doctoral
students participated in the module testing. Doctoral students of the
third and fourth year, participating in the testing of modules, comprised
a considerably smaller number: 5 third year doctoral students and 3
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36-40 41-45  Néra atsakymo /

Not applicable

Jilsy amzius / Your age

1 pav. Respondgnty pasiskirstymas pagal amziy
Fig. 1. Distribution of respondents according to age

modulius, buvo Zymiai maziau: tyrime dalyvavo 5 treiy-
jumetyir 3, ketvirtujy mety doktorantai. Pasiskirstymas
pagal kursg pateikiamas 2 paveiksle.

Cia galima pastebéti, kad labiausiai naujy Ziniy
troksta ka tik jstojg j doktorantta jauniefi mokstininkai,
kuriems trilksta patirties ir gebéjimu sistemiskai ieskoti
informacijos, jg kritiSkai vertinti bei apdoroti.

Anketos pirmuoju klausimu (3 pav.) siekta igsiaiSkin-
1i, ar palankiai doktorantai priémé bendrg naujuju modu-
liy turinio pristatymsg; tai bandyta iSsiaiskinti pateikus
klausimg ..Ar rekomenduotuméte $ia moduling programa
naujaf jstojusiems | edukologijos doktorantiros studijas
doktorantams?“; visi 32 doktorantai, dalyvaujantys
testuojant modulius, atsake teigiamai.

Cia galima pastebéti, kad toks palankus poziiris |
projekto metu parengtus modulius susijgs su tuo, kad
daugelis temy yra naujos, Sivclaikiskos, atitinkancios
doktoranty poreikius bei naudingos ne tik rengiant
disertacijg, bet ir suteikiancios galimybe dalyvauti
mokslinése diskusijose.

Sias isvadas stipriau argumentuoja atsakymai |

fourth year doctoral students participated in the research. The distribution
according to the year of studies is presented in Figure 2.

It is evident that young scientists who have just entered doctoral
studies are most willing to acquire new knowledge as they most lack
experience and abilities to search for information, process and assess
it critically,

Question one of the questionnaire (Fig. 3) aimed at finding out i
doctoral studenis’ approach to general presentation of a new modular
programme content was favourable; their approach was identified by
answenng the question "Would you recommend this modular programme
1o new entrants to doctoral study pragramme in Education Science?":
all 32 doctoral students, parficipants in testing modules, responded
positively.

It was obvious that such favourable approach to modules prepared
within the project was related to the fact that a number of the topics were
new. modem, in congruence with doctoral students’ needs and useful
not only in preparing their dissertations, but also provided an opportunity
to participate in scientific discussions.

These conclusions are supported by the responses to question two
where doctoral studenis were asked to provide several arguments why
they wou'd recornmend this modular programme and how this modular
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3 pav. Naujai parengtos maodulinés programos rekomendavimas
Fig.3. Recommendation of newly prepared modular program

antrgjj klausima, kur doktoranty buvo paprasyta pateikti
keleta argumenty, kodél jie noréty rekomenduoti 3ig
moduling programa, bet kuo $i moduling programa padgjo
jiems patiems ir kokiais aspektais jaunesniems kolegoms
biity naudinga pasirinkti $ia moduling programa. Atsakymy
variantai, rodantys $ios programos naudingumag ir reika-
linguma, pateikiami 2 lenteléje maZéjancia tvarka paoal
atsakymy daznuma.

Sie atsakymai rodo, kad doktorantams fabai svarbu

programme helped them and in what ways young colleagues
woultd benefit if they chose the particular modular programmie. The
variants of the responses proving the usefulness of this pregramma
and its necessity are presented in Table 2 in decreasing order
according 1o the frequency of responses.

The responses indicate that doctoral students value the
importance of new knowledge, which is necessary both for their
personal and professional development. They also emphasise
knowledge that helps to pass through all stages of dissertation
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KQDEL 81 PROGRAMA NAUDINGA? / WHY IS THS PROGRAMME USEFUL?

Nauja informacija / New information

Maujos Zinios / New knowledge

Aktealu vykdant ir pasirenkant tyrimo metodus / fmportant in choosing research methods
Naudinga planuojant ir atliekant tyrima / Useful in planning and periorming research
Reikatinga rasant disertacija / Necessary for writing the dissertation

Svarbu bendravimo prasme / Important in communication sense

2 lentelé, Programos naudingumas
Tahle 2. Usefulness of the programme

PASIKARTOJANGIY ATSAKYMY SKAIGIUS /
NUMBER OF REITERATED RESPONSES

it
o

Nuoseklus tyrimo metody isdéstymas / Consistent prasentation of research methods

Duomeny apdorojimui / Useful for data processing

Gera patirties sklaida / Good sharing expenence
Bendradarbiavimo galimybé / Opportunity for cooperation
Prakdtinés konsultacijos / Practical consultations
Nauginga praktiskai / Practical usefulness

Ugdo nuolatin] mastyma / Develaps continuous thinking

Naudinga apibreziant tyrimo lauka / Useful in defining research field
Galimybe palyginti metodologines mokyklas / Possibility to comparg methodological sChools
Naudinga ryskinant objektg bei formulugjant problema / Useful in highlighting the object and

jormutating research problem

R R W W W W Lt G~ WD W

Labai daug aiskumao pasirenkant ir pritaikant teorijas / Provides clear arguments in choosing and 1

applying theories

naujos Zinios, kurios reikalingos tiek asmeniniam, tiek
profesiniam tobuléjimui. Taip pat labai akcentuojamos
Zinios, kurios padeda nuosekliai ir sklandziai pereiti
visas disertacijos rasymo pakopas, t. y. susiformuluoti
ir pagristi mokslui aktualig problema, gebéti problemiskai
interpretuoti literatira, bei argumentuotai nurodyti kelia-
mas problemos trikumus moksle, suformuluoti nuosekly
ir logiskai pagrista disertacijos tyrimo plang, pasirinkti
tyrimo tikslui tinkamus metodus. gebéti interpreiuoti
gautus tyrimo duomenis bei argumentuotai formuluoti
iSvadas. Respondentai taip pat teigia, kad labai svarbi
galimybe dalyvauti mokslingje diskusijoje, pagristoje
loginiu mastymu, su profesoriaus laipsnj turingiais
ekspertais bei galimybé bendradarbiauti su aukstyjy
makykly doktorantais.

| ketvirtajj kiausima .Kaip vertinate 3ios programos
jtaka Josy disertacijos tyrimo gigai?* 31 respondentas
pateiké atsakyma .teigiamai®. Vienas respondentas
pazyméjo, .neutraliai®. Dokiorantu, pazyminciy kitus
teiginius, nebuvo. Atsakymuy pasiskirstymas pateikiamas
4 paveiksle.

Galima baty teigti, jog Sio projekto moduliy tematika
atitinka laikmecio problemas, aktualijas ir doktoranty
poreikius.

Penktuoju kKlausimu siekta issiaigkinti, kokiose snity-
se labiausiai padejo $iy moduliy pristatymas ir naujos
Zinios doktorantams. Sio klausimo struktirg sudaré

writing consistently and smoothly. i.e. formulate and scientifically
substantiate the research problem relevant for the science, to be able to
interpret literature in a problematic way and indicate the shortcomings
of the raised problem in the research, formuiate coherent and logically
grounded research plant, choose research methods to achieve the
research purpose, to be able to interpret the obtained research data and
provide argumentative formulation of conclusions. Tha respondents also
stated the importance of the opportunity to take part in the scientific
discussion based on logical thinking with experts who hold professor
degree and oppartunity to cooperate with doctoral students from other
universities and higher education schools.

Question four “How do you assess the impact of this programme
upon the research process of your dissertation?” was answered
positively by 31 respondents. One respondent noted “neutrally”. There
were no other responses. The distribution of the responses is presented
in Figure 4.

Itis possible to assert that the topics of the modules in the project
are congruent with novradays problems, realities and doctoral students’
needs.

Questian five aimed at finding out the areas that were most impacted
by the presentation of these modules and new knowledge to doctoral
students. The strecture of this question consisted of five statements:

5.1 Participation in the testing of the modular programme helped to
have decper insight into the field of Foucation Science.

5.2 Participation mn the testing of the modular programme showed
the possibilities to perform mierdisciplinary research.

5.3 Competency-onemiad modular programme heiped fo consolidate
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penki teiginiai:

5.1 Dalyvavimas testuojant moduling programa padgfo
giliau jZvelghi edukologiios moksio lauka.

5.2 Dalyvavimas testuojant moduling programa parode
tarpdisciplininiy tyrimy galimybes.

5.3 | kompetencifas orientuota moduliné programa pade-
da konsoliduofi savo infelekiines pastangas.

5.4 Bendravimas, diskusijos su Lietuvos akademing
hendruomene padeda pasitikrinti savo mokslings veiklos
prasminguma (aktualuma).

5.5 Kita

Respondenty, atsakant j Siuos teiginius, prasyta pazymeti
vieng i$ penkiy varianty {5 pav.): ,Visi$kai nepritariu® (1), .13
dalies nepritariu” (2), JNeZinau“ (3), I8 dalies pritariu” (4),
LVisiSkai pritariu” (5).

Daugelis respondenty pazymeéjo, jog dalyvavimas tes-
tuojant modulius i$ dalies arba visiSkai padgjo siekiant giliau
jzvelgti edukologijos mokslo lauka, parode tarpdisciplininiy
tyrimy galimybes, o j kompetencijas orientuota moduling
programa padéjo konsoliduoti savo intelektines pastangas
bei patikslino mokslinés veiklos prasmingumg. Papildomas
penktasis punktas, kurio tikslas buvo iSsiaiskinti, kuo dar
doktorantams padéjo dalyvavimas pristatant iuos modulius,
iko neuzpildytas. Tik vienas respondentas pamingjo, jog
dalyvavimas testuojant moduling programg taip pat sudare
galimybe konsultuotis, diskutuoti, iSsakyti savo nuomong
bei patikslinti save.

Sestuoju Klausimu buve siekiama issiaiskinti ar ,Edukolo-
gijos daktaro kvalifikacijos aprasas*, kaip bitiny edukologijos
daktarui minimalus kompetencijy lygmens matas, padéjo
racionaliau jvertinti savo tobulgjimo kelig. Atsakydami | §f
klausima, 24 respondentai pazyméjo, kad parengtame ,Edu-
kologijos daktaro kvalifikacijos aprase", kuriuo kaip atspirties
tasku buvo remiamasi rengiant modulius, buvo orientuoja-
masi | tas kompetencijas, kurios maziau ar labai menkai

your inteliectua! efforts.

5.4 Communication and discussions with academic community
in Lithuania hejped to check the meaningfulness (relevance) of
your scientific activity.

5.5 Other

The respondents were asked to mark one of the {ive variants
(Fig. 5) according to the following scale: “Totally disagree” (1),
“Partly disagree” (2}, “Don't know" (3), “Partly agree” (4), "Totally
agree” (5).

Part of the respondents noted that taking part in the testing of
modules partly or totally helped to gain insight into the field of the
Education Science, showed e possibilities for interdisciplinary
research, whereas competency-oriented modular programme
helped fo consolidate their intellectual efforts and added to the
meaningfulness of the scientific actvity. The supplementary fifih
point aimed at finding out additional. not stated before. benefi
of the participation in module presentation for doctoral students;
however, it was not filled in. Only one respondent mentioned that the
participation in testing of the modules also created a possibility to
have consultations, discuss, express opinicn and correct himseif.

Question six aimed at identifying if the "Qualification Partfolio
for Doctors in Education Science”, as a measure of minimai level
competencies necessary for a doctor in Education Science, helped
to evaluate one's way of development more rationatly. Responding
to this question, 24 research participants stated that the prepared
"Qualification Portfolio for Doctors in Education Science”, which
was the point of reference in praparing modules, oriented to those
competencies that were less achieved or were only slightly acquired
and helped to evaluate them. 2 respondents provided negative evalu-
ations, however, this can be explained by the fact that presenting
modules five and six, newly entered members of the VMU doctoral
programme — the first year doctoral students parficipated in the
project, i.e. they staried from the presentation of the subsequent,
not from the first and had no epportunity to get acquainted with
the portfolio in more detail. Four of the respondents stated having
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Nezinau /
Don’t know

Visidkai nepritariu /
Totally disagree

15 dalies nepritariu /
Partly disagree

Nera atsakymo /
Not applicable

18 dalies pritaritt /
Partly agree

Visiskai pritariu /
Totally agree

Dalyvavimas $iy moduliy testavime /
Participahon in testing of these modules

5 pav. Moduliy testavimo pagrindinés temos, padéjusios doktorantiiros eigoje
Fig.5. Main topics of testing modules that contributed to the doctoral study process

pasiekios, ir padgjo jas jsivertinti. 2 respondentai pazyméjo,
jog nepadejo, tadiau tai galima paaiskinti tuo, kad pristatant
penktajf ir Se3tajj modulius, t. v. ne nuo pirmojo modulio
medziagos pristatymo, dalyvavo naujai j VDU doktorantirg
priimti pirmojo kurso studentai, kurie neturéjo galimybés
susipazinti su Siuo aprasu iSsamiau. Keturi iS apklausiujy
paiymejo, jog neturi savo nuomongs, ir du i§ apklausiyjy
neatsake j 5j klausima. Toks neapsisprendimas gali biti
veikiamas ir iSoriniy priezasciy, kadangi ne visi doktorantai
dalyvavo visy moduliy pristatymuose. Dalis besimokangiyjy
doktorantiros studijose nuosekliai ir su susidoméjimu dalyva-
vo pristatant visus modulius. tadiay dalis doktoranty, dalyvave
tik keleto ar netgi vieno modulio turinio pristatyme, todél siuo
poZidriu iSkyta ne visiSkai tiksliy atsakymy grésme, atkreipiant
démasj j atsakymy variantg ,neZinau” ar .néra atsakymo",
kurie matomi 6 paveiksle.

Tolesnio etapo metu doktoranty buvo prasoma pateikti
argumentus, kuo konkrediai padéjo . Edukologijos daktaro
kvalifikacijos apragas*” racionaliau vertinant savo tobuléjimo
kelia. Zemiau pateikiami susisteminti pagrindiniai teiginiai,
kuriuos i$saké respondentai:

= Galima obijektyviai jzvelgti matus. gebéjimus. kuriy
friksta.

= Konkretios rekomendacijos padeda planuoti i§ anksto
ir struktruoti disertacijos zingsnius.

» Leido susipazinti su tyrimy metodolagijos mokykla. ja
vertinti ir naudoti projektuojant disertacinj tyrima.

* Modulivose pateikiama medziaga suteikia naudingy
Ziniy ir supazindina su doktorantams reikalingomis kompe-
tencijomis. Praktinés uzduotys leidzia jgyti kompetenciju.

+ Zinojimas, kokias kompetencijas turf igyti edukologijos
moksly dakiaras, ir pasitikrinimas, kiek i$ jy esi jau jgijes.

» |5skleisti kriterijai, kuriuos apmastai, susikoncentruoji,
kur turi toliau keliauti, ko mokyiis.
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no opinion and two of the respondents did not reply at all to this
tuestion. Such indecisiveness can be impacted by external reasons
as not all doctoral students took part in module presentation.
Part of the doctoral programme students who participated in the
presentation of all models maintained their interest consistently,
still another part of the doctoral students participated only in the
preseniation of some or even one module content; therefore, taking
this into account there is a risk that the responses might have been
not precise, particularly with regard o the response variants "Don't
know” or “Not applicable”. as seen in Figure 8.

During the subsequent stage doctoral students were asked to
present arguments to how the “Qualification Portfolio for Doctors
in Education Science” had actually helped to assess the path of
their development more rationally. Some summarized statements
indicated by the respondents are presented below:

= |t is possible to perceive measures and abilities that we
lack.

» Concrete recommendations help to plan in advance and
structurise dissertation steps.

* It allowed o become aware of the research methodology
school, to assess it and use while designing the dissertation
research.

» The material presented in the modules provides a lot of useful
knowledge and acquaints doctoral students with the necessary
competencies. The practical tasks ensure the acquisition of the
competencies.

» Itis possible to be aware of what competencies should be
acquired by a doctor in Education Science and check oneself how
many of these you have acquired.

+ Criteria were displayed; having thought over them you
concentraie and focus on where to go further and what to learn.

+ lleammt what kind of knowledge should be acquired by a young
doctor and saw what | lack.

» ltrevealed the level of knowledge and helped to systematize
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Yes No Don'tknow  Not applicable

Ar “Edukologijos daktaro kvalifikacijos apragas™ kaip biting
edukologijos daklarut minimatus kompetencijy iygmens matas,
padejo Jums racionalizu jvertinti savo tobuléjime kelia? /

Did the “Qualification Portfolio for Doctors in Education Science”,
as a measure of minimal level necessary for a doctor in Education
Science, help to evaluate your way of development more rationally?

6 pav. Tobulgjimo kelio jvertinimas
Fig.B. Evaluation of improvement process

* SuZinpjau, kokios Zinios bltings jaunajam , ir
pamaciau, ko dar nezinau.

+ Atskleideé Ziniy lygj, padéjo susisteminti pagrindines
mokslines kryptis, apibendrint patirtj.

* Iskilo dar daugiau klausimy, Kuriy ieskojimui ir
atsakymu radimui ypac pades gautos naujos zinios.

+ Padéjo racionaliai jzvelgli ir apmastyti planuojama
tyrima.

» Padéjo susivokti, ka turi gebéti dokiorantas.

= Aiskiai ir konkregiai nurodo tobuléjimo kryptis.

* Patikstino kompetencijas ir praplété subkompetencijas,
1. y. konkreciai kompetencijai biitinus gebgjimus.

Galima pastebéti, kad pristatant iy moduliy turinj
doktorantai ne tik suzinojo daug naujo bei galgjo jvertinti
savo Ziniy lygj, — paciy doktoranty teigimu tai — galimybé
patikslinti ir jtvirtinti turimas kompetencijas bei jgyti naujy.
Taip pat konkreéiau apsibrézti pagrindiniai teiginiai, kuriais
vadovaudamiesi respondentai rengia daktaro disertacijas.

Septintuoju klausimu ,Ar matote atitikmenis tarp ,Eduko-
logijos daktaro kvalifikacijos apraso” ir sidlytos modulinés
programos?” (7 pav.) siekta iSsiaiskinti, ar moduling progra-
ma vientisa ir ar atspindi ,Edukologijos daktaro kvalifikacijos
aprase” idvardytas kompetencijas. 13 viso 28 respondentai
pazyméijo, kad atitikmuo tarp “Edukologijos daktaro kva-
lifikacijos aprago” ir sidlomos modulings programos yra.
Vienas respondentas pazyméjo, jog nemato atitikmens ir
frys respondentai nepateiké atsakyma.

Atsakius j septintajj klausimg ,taip”, respondenty buvo
paprasyta iSsamiau atsakyti, kokius atitikmenis jie pastebéjo
per visg § laikotarp], t. y. nuo maduliy kdrimo pradzios iki jy
pristatymo. Pagrindiniai komentarai pateikiami toliau:

« Kompetencijos ir meduliai susije, grupuoti.

 Paramita prakiika.

» Doktorantai drasiau imasi projekiuoti tiriamajj darba,

30

25~
20 -
15 -

10 -

Atsakymy skaicius / Number of responses

0 - SOOI (e 7] [—l s

Taip / Ne / Néra atsakymo /
Yes No Mot applicable

Ar matote atitikmenis tarp “Edukologios daktaro

kvalifikacijos apraso” ir sillyios modulines programos? .

Can you see the congruence between the “Qualification Portiolio for
Doctors in Education Science™ and the proposed modular programme?

7 pav. Atitikmuo tarp Edukelogijos daktaro kvalifikacijos apraso” ir
modulings programos
Fig. 7. Congruence between the "Qualification Portfolio for Doctors
in Education Science” and the proposed medular pragramme

the basic scientific trends and summarise experience.

» The programme iriggered more questions; whereas the search
for the answers to these questions will be much easier having acquired
the new knowledge.

« |t helped to envisage my research more rationally and reflect
about the research | plan to perform.

+ |t helped to perceive what a doctoral student should be able
fo do.

» |t indicated clear and concrete directions for our
development,

« |t specified competencies and expanded sub-competencies.
i.e. abiliies necessary for a concrete competency.

Itis possible to assert that the presentation of the module content
aliowed doctoral students to become aware of 2 [0t of new knowiedge
and assess the current leve! of their knowledge. according to docteral
students themselves, it was a possibility to specify and consohdate
the current and acquire new knowledge. They could redefine or
define more concretely the main statements or theses they base the
preparation of their doctoral dissertations on.

Question seven "Can you see the congruence between the
“Qualification Portfolio for Doctors in Education Science” and the
proposed modular programme?* (Fig. 7) aimed at finding out if the
modular programme was integral and if it reflected the competencies
listed in the "Qualification Portfolio for Doctors in Education Science”.
28 respondents confirmed the existence of the congruence between
the “Qualification Portfolio for Doctors in Education Science” and the
proposed modular programme. One respondent provided a negative
answer and three respondents did not answer that question at all.

if the respondents answered question seven pasitively they were
asked to be more explicit and indicate what instances of congruence
between these two documents they noticed during all this period of
time, i.e. from the designing of the modules to their presentation. The

main comments are as follows:

+ Competencies and modules are related, they are grouped.

14
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tinkamai pasirinkti metodologija.

= Kvalifikacijos aprasas iSplétojamas moduliuose.

+ Padeda siekti daktaro kvalifikacijos aprase nurodyly
kompetencijy.

» Moduliné programa padeda geriau jsisavinti ir
suprasti kvalifikacijy plana.

+ 15 dalies, nes tas kompetencijas reikés ugdyti
vis délto daugiau savarankiskai, Cia parodoma, kokias
kompetencijas reikia turéti.

» Aprasas parodé. kokias kompetencijas reikia
ugdyti. kokiy tritksta.

s Pagerés tyrimas rasant disertacija.

» Programa orientuota j studiju reikSme,
maotyvacija.

» Programa padeda jgyti reikiamas kompetencijas.

« Tyrimams planuoti. organizuoti, vykdyii.

» Moduliné programa suteikia palankias galimybes
keltf kvalifikacija.

» Modulinés programos nukreiptos j doktoraniy
esminiy kompetencijiy ugdyma.

» Dauguma moduliu ugdé aprase pateikias kvali-
fikacijas ir gebéjimus.

» Nes modulyje pletojamos kai kurios subkompe-
tencijos.

+ Pagilinti gebéjimus suformuluati ir atlikii kiekyhinj
tyrima.

= Dauguma aprase pateikty gebéjimu svarbu jgyti.

+ Modulis orientuotas j keletg konkreciy gebejimy.

Sie atsakymai parodo, kad doktorantai pasitikrino savo
Ziniy lygi bei suvoke. kokiose srityse zinias dar reikety
gilintt. Taip pat Siy moduliy medziaga praplété ne tik Ziniy
lauka, bet ir suteiké galimybe diskutuojant su patyrusiai
ekspertais pagilinti Zinias ir fokusuoti jas tyrimo kryptimi.
Bendradarbiavimas testavimo metu taip pat davé daug
teigiamos naudos, kadangi buvo sudaryta galimybeé
jauniems mokslininkams diskutuoti tarpusavyje ir iseiti |
naujo patyrimo lygmen;.

ISVADOS

1. Daoktorantams ju veiklos metu labai svarbu naujos
zinios, kurios reikalingos tiek asmeninio, tiek profesinio
tobuléjimo atzvilgiu. Taip pat — Zinios. kurios padeda
nuosekliai ir sklandZiai pereili visas disertacijos ragyma
pakopas, t. y. susiformuluati ir pagrjsti moksui akiualia
problema. gebéti problemiskai interpretuoti literatiirg.
bei argumentuotai nurodyti keliamos problemos triku-
mus moksle, suformuluoti nuosekly ir logiskai pagrista
disertacijos tyrimo plana, pasirindi tyrima tikslui pasiekti
tinkamus metodus. gebéti interpretuoti gautus tyrimo
rezultatus bei argumentuotai formuluoti iSvadas. Akcen-
tuojama moksliniy diskusijy, pagristy loginiu mastymu,
su profesoriais bei bendradarbiavimo galimybé su kify
aukstujuy mokykly doktorantais nauda.

2. Dalyvavimas testugjant modulius doktorantams
i5 dafies arba visiskai padéjo giliau jZvelgti edukologijos
mokslo fauka, parodé tarpdiseiplininiy tyrimy galimybes,
taip pat | kompetencijas orientuota moduliné programa
padéjo konsoliduoti savo intelektings pastangas bei
patikslino mokslinés veiklos prasminguma.

3. .Edukologijos daktaro kvalifikacijos aprasas”.

« Based on practice.

= Doctoral stsdents become more courageous in designing their
research and choosing appropriate methodology.

+ The Qualification Portfolio is expanded in the modules.

« They help to seek to acquire the competencies indicated in doctor
the Qualification Portfolio.

 Modular programme helps to acquire and understand the plan of
qualifications better.

* Partly. as those competencies will have to be acquired indepen-
dently. Here it is shown what competencies are necessary o acquire.

« The Qualification Portfolip indicated what competencies should
be developed and what competencies we lack.

¢ Qur research will improve writing the dissertation.

+ The programme is oriented to the importance of studies and
motivation.

+ The programme helps to acquire the necessary competencies.

« To perform research, to organise and execute.

* Moduiar programme provides favourable opportunities for
qualification development.

» Modular programme is directed to the development of essential
competencies of the doctoral students.

« The majority of the modules developed qualifications and abilities
presented in the portiolio.

« Because several sub-competencies are developed in modules.

+ To deepen skills to formulate and perform a qualitative
research.

« It is important to acquire the majonty of skills presented in the
portfolio.

+ The module is oriented to several concrete skills.

These respanses show that dactoral students checked the level of
their knowledge and perceived the need to deepen their knowledge in
some areas that needed improvement. The material of the modules
expanded not only the field of knowledge but created a possibility to
deepen knowledge while discussing with experienced experts and
facus them on the direction of the research. Cooperation during the
testing gave a lot of positive benefit as an opportunily was created for
the young scientists to discuss, interact and fransfer fo a higher level
of experience.

CONCLUSIONS

1. New knowledge is very important for doctoral students during
their activity as it is necessary with regard to their personal and profes-
sional development. Doctoral students also need knowledge that helps
them to pass all dissertation writing stages consistently and smoothly,
1.e. to formulate and substantiate a research problem significant for
the science, 10 be able to interpret literature resources in a problematic
way. to indicate the shorfages of the analysed problem in the scignce
argumentatively, to formulate a coherent and logically based dissertation
research plan. to choose research methods appropriate to the research
purpose. 10 be able to interpret the obtained research findings and formu-
late conclusions in an argumentative way. Opportunity to have scientific
discussions based on logical thinking with professors and cooperate
with doctoral students from other higher education schools.

2. Participation in module testing helped doctoral students partly
or totally to have deeper insights into the field of education science,
indicated opportunities of interdisciplinary research: competencies
oriented modular programme helped to consolidate intellectual efforts
specified the meaningfulness of scientific activity.

3. Assessing the path of doctoral students’ development, the
“Qualiication Portiotio for Doctors in Education Science” is presented



vertinant doktoranty tobuléjimo kelia, pateikiamas kaip vei-
klos rezultatas, akcentuojama galimybé objektyviai jzvelgti
gebéjimus, kuriy tritksta, ir pasitikrinti, kokias kompetencijas
doktorantas jau yra jgijgs bei kuriy dar reikia siekti. Aprasas
apibiidinamas kaip rekomendacinis, padedantis i5 anksto
planuoti ir struktdruoti disertacijos Zingsnius. Sudaré galimy-
be susipaZinti su tyrimy metodologijos maokykla, ja vertinti ir
naudoti projektuofant disertacinj tyrima.

as an activity outcome, emphasising a possibility to pengtrate info
skills objectively. to determine what necessary skills have nat been
acquired yet and check what competencies have already been
acquired and which anes should be sought for. The portfolio is
described as recommendation, which helps to plan beforehand
and structurise dissertation steps. Opportunities were created to
get acquainted with research methodolagy school, 1 assess it and
use in designing a dissertation research,
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